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~ UNIT-1 B
PERSPECTIVES .ON ASSESSMENT
AND EVALUATION | |

‘-\\4

1. What is meant by assessment. -

Ans : Assessment is the preliminary phase in-the proCeS; _
of evaluation. It is the gathermg of all nmportant and accuratg -

information on students progress. Assessment is a process of“‘
professional judgement.

According Robert L. Sinn & M. David Mlller assessment of j

student learning requires ; the use of a. number of techmques for -
measunng student achlevement ,;

© 'Assessment is a general term that mcludes the full range of
procedures used to gain information about student learning ancI
the function of value judgments concerning learning progress.

.
'?
1

‘Natare : + Assessment .is.key components of teachmg
énd education. 4 Assessment in central to every school and clasg
room + Various techniques are organised and employed fox‘:
‘assessment i.e. to collect information. - - 3

2 Functions of assessinent :. -l-Assessment can unprova; |
cognmve ability and enhance self esteem.; : R .1 |

%

%4 Assessment enhance students leammg and motxvanon

3 -|-Assessment serve to enhance stuéents educatlon and to .
_improve teacher instruction.

2. .Define measurcmnnt ‘ '.’ SN - ; :
. Ams : Measurement is an important fe&ture of ofir daily hﬁe"
"From brrthtodeath" says’ Ross P 3 e ..;,:

Accordmg toR.N. thl, Meamrement is mad ara pm

that involves the ass:gnment ofa numencal mdcxt fo what ever Ls‘. :
being assessed. 1
i Accordmg to Anthony J. measurement is a procedure for
assigning numbers to specified attributes or characteristics of a’
person in a manner that maintains the real workd xe!aﬁonshw

among persons wnth regard to what is bemg mcasmed

Y e PO
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Prof. Richard & Lindemand defines measurement:is the.
assignment of one.of a'set of number fo each of a set of persons’ -

or objects according to certain established rules. The set of number. -

depends up on the nature of the characterlstlcs being measured e
and up on the type of measurement mstrument is used i

Eg : Height, weigh, intelligence abilities. " - - . ST o

3.  What do you mean by tests and. examlnatlon whatv \

is the difference between these two.. : -

Ans : Test : A test is a set of standardized or controlled' |

occasions for responses . presented to an individual with desngn

to elicit a representative sample of his behavior when meeting a -

given kind of environmental demand. - - . . -+ - 7 :

“A psychologncal test is a standardxzed msh'ument de31gned X

to measure objectively one or more aspects of;a ‘total personality . -
by means of samples of verbal or nonverbal responses or. by,

means of other behavior. TR IR £ 0 Pdoa T o T

~ Examination : Generally the. mstructlon is followed by -
various kinds ‘of evaluation throughout the academic:schedule.. .
Teachers who provide the ‘instruction-or involve directly in the-
process of instruction-also devise different - ‘types of tests from. -
time to time and evaluate. the students. performance.. Basically .
_they can be broadly divided into two categones of exammattons
i.e. internal and external ek ' :

Test :.Test is:- a systematlc procedure for observmg and'
- describing one or more characteristics of a person with the aid of.
either a numerical scale or category system - L.d. Cronback y

A test is a- compact task or series. of- tasks desngned to
~ascertain the merit-or.quantity. of somethmg .Educational test
constitutes a series.of items for. which' a score is’ obtamed .

Dependnng on how lhey are constructed, they can serve a purpose,

| - chtlonary of Educatlon
- Examination : ‘This term is used in schools to. find out
: the growth of students in terms of ‘their scholastic-achievement.; °
The exammauons are conducted at different stages throughout
.the year. 8 e KRR SRS L & Vo b og

A
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Types of examinations : 1. Periodic tests/unit tests 2.

Half yearly examination 3. Annual Examination

- Exam Vs. Test : The difference between exam and test is |

mostly in the usage of the terms. Test and exam are most of the

times used as synonyims. That is not completely wrong as in the

field of education test is a series of questions that measures the .

knowledge of the student on a particular lesson. Exam is a more L

formal form of test that measures the knowledge of a student on

a number of lessons. © . : i

4.  What is appraisal- and evaluation what is the inter
relationship among -these: two.

"Ans : Appraisal is the act of examining some one or

" something in order to judge their qualities, success or needs.

" Appraisal is-an’ impartial- analysis and evaluation conducted

according to established criteria to determme the acceptablllty b
“merit or worth of an item. .

Evaluatlon isan'act or a process that allows one to make a

judgement about the desxrablllty or value of a measure. Evaluation

is a process of delineating; obtammg and prov1d1ng useful
information for judgirig decision alternatives. ‘

" Inter relation between appraisal ‘and evaluation:
In appraisal we examine to what extent our activity in successful
~ in order to achive the: needs of the children. ‘But in the case of
evaluation. We know to what extent the chlldren have understood
the content that is lmported to them

5. What are the- purposes prlnciples and
characterstics .of quality assessment ?

Ans : Principles of assessment By takmg mtO‘
consideration the followmg printnples assessment can become

an integrated process of determmmg the nature of student learning
-and development, '

1. An assessmernt procedure should be selected because of
. ,lts relevance to the characterlstics or performance to be measured:
'Mostly they are based on their objectivity and convenience ©f

accuracy. They should be related to the intended learning goab
related assessment tasks, «




_ . 2. Proper use of assessment procedures requnres an :
“awareness of their lmplxcatlons Assessment procedures range :
from very highly developed measurmg mstruments to rather crude
assessment dewces b
3. Clearly spec:fymg what is to be assessed had prlonty
4. Comprehensive . assessment requires :a variety of '
procedures. No single type of procedure is-sufficient -to assess
the vast array of leammg and development out comes emphaseed
in a school prog'amme o - , .
5. Assessment is means to an end and not an end in 1tself |
“Itis not more collection of data but is.a process of obtammg
information on which to. base educatxonal decisions.. _
. ‘Purposes of Assessment : Assessment is the process of :
determining the entent to which the objectives are achieved.

~ Assessment ‘is a continuous and’a dynamic. process
Assessment helps tnformmg the followmg decisions.

Types of ‘decisions 3 - ‘Curricular lnstructlonal :

+ Selectlon + personal & Placement .or- ‘classification
" - & Itisconcerned not only wnth the appratsal of achlevement
but also with-its 1mproeement ' b = @ |

Characternstics of qrality assessment | AP s S

R helps in dtscovermg the needs* of an mdlvxdual and
designing the learning experlences +ltisa continuous process '
+ It evolves procedures for. 1mprovmg the end product of
performance. + It caters to academlc and non-academic subjects.
4 Assessment serves’ the- requlred purposes “of educational
enterprise. 4 To achieve the criteria of assessment + In enrlchmg '
. the content and cOurse  of study * Effectwe superwsory .
~ mechanism to improve the system. - . ‘
6. Write about behavlorist cognltivist and
constructlvlst learning theorles. - '

" Ans : Behavirourist leammg theories
Educational implications of Thomdllzes Theory

+A rigl it athtude towards learning should be developed in
the class room for bettcr learning. Accordmg to thorltgllke



i ' ing. So learning shoy|qg 8
tives play vital role in learning ™
;Loq;osefﬁ] and goal directed. + Law of effect uses reWardsm]a 5

¢class room application’ th‘% téacher‘ can use p"aiSe"arl:g
encouragement that would bring learning e . W )
Classical conditioning : 4 Repetition and 'hab'
formation is to be strengthened in’the_process of learnj, 1
+ Children should be awarded immediately when they dq Weﬁ.
+ Bad habits can be broken by decOndi_ﬁ_oning | A
Operant  Conditioning thoery Educa¢
Implications : < The personality of a person Manipulateq
through operant conditioning. 4 Learning subjects'should be
arranged in order of simple to compelx. 4 The direct Method of
teaching foreign languages based on CR theory # Childy
many interests and altitudes through conditioning at h
the school. A A E R : SR
7. How do you use the theories of learning-for class
room assessment, How are they used f(_)r <:hainging .
.the culture of class room assessment. . :
Ans : The class room-as'se_'ss_me_nt should be taken upin
the following way.. . i, o '

lona)

en leary
Ome, in

1. We must make the children mentally prepared for the
assessment. If it is so'the children will -actively participate, . . -

2. The assessment should be in accordance to the physical

- and mental age of the children. The assessment should: be in
accordance to the compitencies. -~ . - O

3. The assessment should be from simple to complex. i.e.

from known to unknown. If the assessment is like this the children

- will actively participate in the assessment process.

8. Write ut cl:assifjcatiOn of Azvessment based on
- purposeXiInterms of T nchional role in classroo
~ instruction) Y -,

Ans : Test and. other assessment procedures can also be
classified in terms of their functional role in class room instructions.
The sequence in which assessment procedures are likely to be
used in the class room are 1) Fdrmative Assessment

2) Summative assessment 3) Diagnostic assessment 4) Prognos.ﬁ-c'
assessment ' i .
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/6_DSRESS] ' The assessment actxv:tles |
undettaken duﬁng the lnstructlons is called formative assessment
Formatlve assessmenif {s an on going class room process that keéps F

students and teachers informed of students progress towards’’
_achieventent.of leammg objectives. Formative assessment is used |

to momtor Imming progress during instruction. -
" Summmative. assessment : Summative assessment

typically comes at the end of a course of instruction. The essentlal‘ |

characteristic of a summative assessment is that; a judgement s

" made about the effectiveness of learning or mstructlon after the.

leammg or mstmctnon has taken' place.’

Diagnostic: assessment A dlagnostnc assessment is
des:gned to Tocate the partlcular source of a students difficulties .

_in learning diagnostic assessment is used for  diagnosing the
_ problems through carefully prepared dlagnoshc test as well -as
observahonal techniques. - ... - =T " g

_Prognostic - assessm@The assessment actxwtlesu

'undertaken before the instruction is called prognostic assessment. .’ .
Prognostic assessment is. concerned with. students entry

behaviours. The various techmques used for prognostlc'

assessment includes' readmess tests, aptltude tests pretests |

- observatlonal techmques and SO, On.

9,  Write about classnficatno _of £
| | about teacher ‘mad

e ‘e‘a“her 'made test9° Basncally teacher made tests"f.
‘areused to evaluate the progress of the stiidetits in school. However - -

_the specific use of tests may vary from5chidol to'school and teacher

to teacher. The test restlis:can'be used for stidents, parents |

teachers and for other admmistratnve purposes" ..
=: . These tests are-very specxﬁc to their local consumptlon
- . - Easy for the students’ | :

. - - They are very simple to use

- Relevant to the respective cumculum

- Teachers can assess the strengths and weakness of students ‘
' Standardized tests : Standardized test is a test for which.

t based on"_j
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content will be selected and checked empirically umfom .
have to be established uniform methods of admlmstratlon and
scoring have been developed and the scoring is done with high
objectivity.

The process of standardnzatlon demands a more critical
analysis of the 1.Subject matter 2.rigorous planmng of the test 3.
More accurate construction of test items 4. analysm and refinement
conditions for administration and scoring -

- Preparing standardized tests : The major stages in
preparing a standardized test 1. Planning the test. 2.writing test
items 3. Testing the items 4.preparing the final form 5. deriving:
norms 6.establishing final validity and reltablhty 7 sconng 8.
Interpreting and using results

- Advantages : + It is more rehable and vahd * A poor
teacher can also administer. .

10. How is the assessment based on. attrlbute
measur . — e IR

Ans: The followmg are the ways of assessment based on
attnbute measured ‘ -

| c ievement assessm On completlon of the
teaching process, the. k“Wil@dg@ gained by the students should
be measured. It is call 2vement assessment R |

- 2. Aptitude ssessment,. This assessment is used to
knowrthe natural comptencies of the chlldren Through thlS we
can predicate in a which field the student shmes in future

@de ﬂsseﬂ;m?t : The athtude of the students
fowar

ifferent-subjects will be assessed through standarized
tests. This tells the attitude. of the child towards that subject.

11. Explain classlﬁcaﬂon of ‘assessment based on
nature of information gathered o

gl’Q“ﬂ"tnﬂve assessment> In this assessment .
- We can un r‘t‘aﬁd‘tlie a[hf"aes expenences’ behavloural

chaings etc. This is indlwdual lnformation We can GXPfess it
mwords only. ‘
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-2, Q&ntttaﬁve Assessm\t Inthis assessment we -
can un tand the student throUgh th fi gures ie. through statnsttcal ‘.

data~ = .
1? Explain classificatlon of assessment based on'. :
nature of lnterpretat e L5 |
ns : Classnflcatlon assessment based on Nature of .
Interpretatlon | | "
| Self—referenced Assessement  The student w1ll assess 5
hlS knowledge through self referenced assessment A .
. Eg;_m_;_refmenced—assessment In this case the
assessment is Norm refered i.e. the students wnll be placed m ‘an’

order form top o bottom. SN 2

itexion - referenced assessment The p]ace of the
student-will ) 'assesse' t rough standunzed methods of_'
assessment e ) o
13. Explain the classtﬂcation of asdessment based on :
. context (Or) write: about intémal assessment and -‘
 external assessment. - - - "l
- Ans: Internal Assessment : ltnsbasncally an assessment -
conducted by the teacher who provides instruction, designs the -
test on the basis of instructional objectives and - evaluates to see -
the achievernent of ebjectives.i.e. the. whoglqsprocess from .
instruction, designing tests and assessment is. done by the teacher .
of the same institution. It is. well known that teachers are the best -
judges of their own. students U : i
. Advantages B Teachers can test what is bemg taught +
There is more transparency 4 They do not have any fear or test
 anxiety. -l-ltrsmore rehable and valtd in verltymg the mstmctlonal e

" objectives. : | , |

i Disadvantages ] ,. T

4 They may be partral in glving scores -l- Students may |
_ take them very easy and become lement -l- It becomes more
| objectlve ' " E , ~ O
| [External’ ‘assessment : It is obvrous that when the )
exa.mmatlons conducted by an agency other than the 1nst1tuhon )
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where they were taught, external exam.ir_\grs.- arw
evaluation. For instance some of the projects and tests arg
designed and given by their teachers but an ‘exte'n.-nal @eminer .
i d in valuation. e e ¢
lmdw;\dvantugéisx : + Itis more objective ¢ Evah h 1afion bécoyn
more transparent and uniform. 4 It avo.lds'subjecﬁ.yhy - '
Disadvantages : It will focus only on that_ performance
on the basis of the student or the performance of the stitdertin
General. + Teachers who evaluate may not know 'WHat their
teachers taught T » :

14. How do you gather the nature of information and
~ mode of response’ (or) write about oral test ang
written tests. | IR L e R

Ans : Oral test : Oral tests are the oldest form of
achievement tests. These tésts are mostly used in lower classes.
But, even in higher classes, oral tests or examinations are used in

- science subjects. - , Cn Ml whE W :

The teacher will carry a kind of impression through these

“@) Only one can be tested at a time. B) There are less
adavantages in it. c)Justification is not done to the students. d)
'Repetition of questions to different students will become a problem.

Uses : + Comprehension is reduced + Pupil's attainment .
can be obtained. 1t i Economical. « It constitutes an excellent
means of following the théught process. . .~ -

The Reliability and validity. of oral ':exa__mi'nations ‘

According to Lehman ARman cost and Stump

They said that an oral, true - False examination compared

very favorably with such tests presented invisual form. |

The oral trade testris of particular value in evaluating the

- ‘back ground of job applicants o i, T T
‘Writtgn Tests (Or) ppper

" types - Pencil Tests : There are different

. inWriﬁentests. L ¥ |

| 1. Essay tests : Essay tupes tests dermanding long answers.
have ever remained

the most popular form of written test of puplls
" achievement, LA« Y o

gt
Ak
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Sugsestions in constructmg an essay type . ’

1. The questions should be in a simple wording. 2. Chblge :

of item should: not be given. 3. Instructional objectives should'be .

kept in mind so as to achieve the maximum content ‘valldity 4.

The item should be analyzed after administration. {7t

Advantages 4 Guessmg is avoided in this type 4 Fewer
items can be included with in less txme + The students command. . -
over the knowledge is measured. |

Disadvantages : + It encourages bluffmg + Lack of
scoring ability. 4 It may be seriously impaired. :

2. Short answer type It is in between essay type and-

-objective. These question can be answered in a few sentences. A
large number of questions covered in a dhort time. .

‘Draw backs : +Written skills cannot be measured properly.
+ [t leads to rote learmng -x- Crmcal and analytlcal skills cannot_ |
be measured. - ’ 5, B :

lnformulating questlons we need . 1. Defmltlon :
2. Purpose 3. Cause 4. Common prmcnple 5. Effect 6. Difference -

3. Objective type:: An objectlve testi is so named because
the systern of scoring: is objectlve rather than some what subjectlve
as in the case of an essay test, :

Advantages :.4 They can eas:ly be'scored + They have
higher diagnostic value.. + They are more valid and reliable.

' Disadvantages: : ‘4 It is only superficial. + It takes more.

time in constructing: # Caontent validity cannot be tested.

General suggestions for preparing objective test Items : -
- 1.0ne item of the teist should not give any clue to the other.

" 2. The items' should be: clear, unamblguous 3 Interdependence
should be avoided. >
15. What are the: policy perspectlves on examinations '

evaluations,’ -

NPE 1968:::In-1968 NPE. The main ob]ectlve of
Evaluation is that is should bereliable and valid and the evaluation .
process should be ‘a continuous one.

NPE 1986 : In 1986 NPE it is mentioned that evaluatnon
as a part and parcel of teaching process through evaluation. The .
teaching process should - be improved. The evaluation process
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Ashould ot test the memorization capacity of the stud e;t?f'h:

teachers, students and parents should use thhe evaluatlon Process.
" 1¢ an affective one. It should be bring out changes in the uses of
 teaching learning material grades should be used in the place of

Tg rksWhat are the recommendatlons in National POllces'

‘of Education and curriculum frame work 2005
"Ans : Vision and perspective : # To reduce of
| cumculum load 4 To ensure quahty education for all -l-To Initiate
'~ certain systemic changes.
| Guiding prmciples + Discuss the aims of Educatlon
+ Connecting knowledge 'to life out side the school. Ensurmg
that learning is shifted away from rote methods. -

"~ Focuson child as an active learner : + Primacy to
childrens experience, their voices and participation. 4 Highlights
the value of lntegratlon Ex Desngmng more challengmg activities,
Curncular area, school, stages and assessment .

Langauges : + To improve three language formula

+ Focus on all skills. = -~
B Mathematics ‘Teaching of mathematlcs to focus on chllds
resources to thmk and reason to v1suahze abstractlons and to
solve problem g g o

Sciences : Teachmg of scnence to focus on methods and
processes that will nutdre- thmkmg process cun051ty and creativity.
' ‘Examination reforms : 4+ Flexible ‘time limit.
+ Exammatlons of shorter durahon * Change m typology of
- questions, ' -
17. Explaln contmuous and comprehensive assessment f

. “Ans : Continuous comprehensive assessment of the child
‘inall aspects helds th teachers to bring changes in their teaching

strategies, which would ‘enhance. the progress and may brmg:
- qualitative change and progress in the child.
| 'Uses of C.C.E. : + Possible to monitor all dimensions of
the students. 4 To know the strengths and weaknesses of stidents.
+ Enhances various capabilities that are found in them. + Useful
to assess regularly the progress of the student. + It givesa dxrectlon
for future career selection and courses of study.

‘Process involved in CCE : Takmg mto account and
using the varxous dewces for CCE '
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1 /a\sz’é}gnmmmm P Wnandlcad tests and 'terminel_é
examinatioms. 3. Scoring awe! rappoidng 4 CS}udents proﬁ'iea. ,.f,«‘j
Cumulative reords 6. Hisilressid 7. Porttiblios - :

Use of assignmenty it CE : There: are ‘~‘ﬂf,i9‘mj Typ&f _
of assignments that can be giversitritie studenw{f;rﬁ,ﬂdﬂfng o 'fm“‘-'" ~
competencies. | T Coo

They could be })'It can beealiind ofarsigninment on eztenson
to the classroom instruction; which pravidie a chaner. tor
extension. It would make them toreflect back an the ciass room

instruction and-creates a-space-for extended lezming:. P

' 2. Application oriented assignments :: The: ;':hi.ld _W‘“ ’
be able to take tip assignments - more of application mrflfmtedv-
and will be able do self evaluation by way of. knowing; his: awrn -
~ ability to comprehend new concepts. e LAt

3. Extensive reading of the topic : The child’Will be-
able to read extensively . the topic given for: assignménf;andﬁwm"
try to read extensively the materials related to the tgpic. =~
, 4. Field - based assignment : Students develop practical

skills like $ocial behaviour, Negotiation skills' and will. develop .
documentation skills. . S ST

Implementation of continuous and comprehensive: -
Assessment :. The role of"contin'uous-and-'comprehensive N
assessment becomes very important when our aim.is to improve-. -
learners quality in the cognitive as well as.in.the nan - cogritive
. domains: A S P SR

% Careful examination of the course, and specification of*
competenciesto be‘attained by the learners in terms of knowledge,,
understanding, application and skill performange:

~ *Knowledge and ability to constriict assessment. tools.iat.
are criterion based appropriate for assassing itie conymtencies..

4 Careful planning of the competrney. based. on. frachi 3
procedures. There sliould be congruencg tiettueen teaching and -
assessment without. which. assassment! weruld’ become: slistoriid.”
Comprehensive assessment of c’q'rmpf«rﬁznciassagﬁ.u.iell"as pigcmir’clnaﬁ?tgz\;«
~ waits and attitudis. 4 The, maiititaranweof recards. +Requiremet~. . .

nf knouﬁedgeae’md} ‘~'ski'lIlf{(o{rm‘mi!wim:x\,, comriient avd ausistziice
to provide raesmeditll teawiting o ettt fihe. tikacher, o
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= UNIT-2

FORMATIVE AND SUMMATIVE
- ASSESSMENT -

—
1. Explain in detail about the formative assessment

what are the Major Barriers, for its wider use ?
 What is the role of students and teachers in
formative assessment. _ |
Formative Assessment : The use of assessment to
provide feedback to teachers and students in the course of learning
is called formative assessment. Information gained through
informal assessments provides opportunities for teachers to make
adjustments to the ways in which they deliver instruction. For

~ example, they may reteach a concept, use alternative instructional

approaches, or offer more opportunities for practice and
reinforcement. These activities can lead to improved student
SUCCesSS. | o :

Formative assessment centers on active feedback loops that
assist learning. Teachers use formative assessments both to
provide feedback to students about their progress and to guide
decisions about next steps in the learning process, thereby closing
the gap between the learner's current and desired states. Popham
defines formative assessment as "a planned process in which
teachers or students use-assessment - based evidence to adjust
what they are currently doing". The  operative word in this
definition in process, in that formative assessment is happening
throughout the learning, as opposed to summative assessment,
which is often a one-time event that occuss at the end of a leaming
unit and is used to makg judgme:;ts about student competence:

Formative assessment Is conducted to Monitor the
instructional process to delermine whéther tearning 18

‘taking place as planned.

- Ebel.R.L and 3.A Frisbe (1986)

Formative assesament occurs over a perlod of time

" and monito:s student progress. - W.Wiersima & S.Gjurs
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 Purpose:of Formative Assessment According to Larg,:
etal, the formative assessment process came about from educators;
workihg on Waiys to aocelérate student achievgmen_tAandi to hglp;l._-_.'
predict how well students will perform on standards = based: :
statewide tests. . - O KRS o
Lang is_right__’dn--ta;’ge‘_t, however, the general perception =
often is that standard- based learning and formative assessments;
should only be used in subjects/courses that are assessed by state. -
or district assessments. In:actuality, formative assessment should
be implemented across all.courses/subjects that.students take.
because, it provides an‘accountability system truly based on three -
components that all state/district wide assessments are determined
to measure, yetrarelydo, -~ . 4o L Ll T
1. Instructional strategy (teaching) . 1
2. . Student mastery and g o
3. Curriculum:_aljgnment B B -

il

- In 1989;:Royce Sadler established the essential purpose‘of
formative assessment as the means to jdentify the gap betweena~ - .
student's current status in learning and some desired educational-
goal. | T it
- However,the! purpose: is"ﬂ_real,ly_mbre detailed than that. .~
According to: Rassi‘the. purpose of formative: assessmerit is to." -
monitor students': acquisition of knowledge and skills: during
educational preparation;sthat is, during the-time when:studerits' .
basic and.profgssiqnallgl{hbw_lgdggg{ékﬂls; and attitudes are being
'‘formed'. Ongoitigassessmignt helps'students.and their academic -

and clinical iUSthC'FOYS}i@Qf"Sy"sté'méﬁCéllv-étfé& and documents. ;-

progress toward the attainment of leaiing outcomes.: Assessment.

results an' also serve: as ‘useful i'ndicafo‘r's for responsive and
responsible educational planning, SRR ‘
Elements of. thgr Formative Assessmelit Process .

Several ‘researchers: have identified essential elements of
formative assessment, These include (1) identifying the gap, (2)
feedback, (3) learning progressions, and (4) student involvement,
- which are described as follows. | L '

1.. Identifying the gap is the»proves of definfng the
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e (the "gap") between what students know and wm

differenc 2 -
nleed to know:, it include collaboration between teacher and | eam;

to identify learning goals and outcomes and criteria for achj eving

these. .
. th 2,‘Fe'edback (i.e., rich conversations between the teacher
 and student) gives the teacher information needed to identify the
-current status of a student's learning as well as the specific neyt -
- steps that he or she can take to improve. Teacher feedback to
students must be both constructive and timely to enable students
to advance their learning. It must include a description of how

their response differed from the reflected in the desired learning
~ goal and how they can move forward. Student feedback and
reflection can alert the teacher of the need to modify instructional
~ approaches. W A PR R .
3! Learning progressions are used by thetteacher to break
a learning goal into smaller, more manageable 'subgoals. The
teacheridentifies a student's location on the learning. continuum
-and works collaboratively with the student to set a series of smaller
- goals. | ey A PN
" 4/ Involving students in decisions about their own learning
~and in self;assessment helps students to engage in reflection and
" build their metacognitive skills. There is a profound influenceon
student motivation and self-estéem when studenits are involved
in self-assessments and understand how to improve. - - S
- .. "Formative assessment represents evidence -based
- instructional decision 'ma'k.'in'g;' If you want to become
“ more instructionally effective, and if you want ‘your
'students to .achieve more, then formative assessment
should be foryou." .~ " .. Popham,
Major barriers to wider use of formative assessment?
| While formative approaches to teaching and assessment
often resonate with practitioners and policy makers, there are
_. barriers to wider practice. They include : * Perceived tensions
- between formative assessments and highly visible summative tests
to hold school accountable for student achievement (teachers often
teach to these summative tests and examinations) * A lack of
.coherence between assessments and ‘evaluations at the policy’

|




school and classroom levels "‘Fears that. formatrve assessment is .

5% e

too resource-intensive and time consuming to be practlcal Systems_ _.f

that address tensrons and foster constructive cultures of evaluation 3
are likely to make much greater progress in: promotmg refooms.-

[deally, mformatlon gathered in- assessment .and evaluation
processes 1s used to shape  strategies for lmprovement .at-each -

level of the education system. In classrooms, teachers gather

information on student understanding and adjust teaching to meet

identified learning needs. In schools; school: leaders! use -
information to identify areas of strength:'and weakness: -‘and‘to :

develop strategies for improvement: At the’ polrcy level ofﬁcrals k
use information: gathered through natronal or regional tésts, ‘or ..

through monitoring of school performante;-fo guide- mvestrnents
in training and support for schools or to set broad pnontres for

education. i ot algs

improve students leammg One of the mo,st obvrods ways to do

this in-for teachers to 1mprove how they are teachlng'r One .
component of the formative assessment process 1s for teachers to:

‘adjust their ongoing instructional act]vrtres g

' ‘Role of Students  Formiative evaluatlon ancl feed backmg-_ 3
learners of their progr eSS m mOSt helpful for the lmmedratedecrsron :

- making that students’ face. 1t rnakes teachmg more effectrve as.a

result, it helps. current learners to learn more: effectlvely It also .

Role of Teacher : The aim of t'ormatrve assessrnent isto . :

il_‘

. provrdas ample opportumtles to learners to have mastery mcontent. -

What are thev strategles for using assessment in
the process of learntng w M AT ary Bsigla

-----

Ans*-The followlng starategles are used for~

.'_assessment in the process of learnlng observation
- Observation'is used- for assessment when the' chrldren are

- associated with self learmng activities, Sometlmes it is used: ln :

Group aclivity also. The behaviour, the’ approach of the ' students 3
in doing practlcal work will be obscrved to assess thelr capacrtres "
and interests. Observatlon is used ‘in the regular process also to.

e
‘\Jr

assess their attention towards the listening of the teacher
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'Questnonlng . Questioning is an important techmq\ug‘\
by the teacher to assess the children in the class room teaching
process questioning \ will make the students attentive to the clasg,
There are different types of ‘questions i.e:.projective question,
predictive queshoning thought DTOVOka questions, leadip
questions extra that are used in different: 51tuat10ns through
questnomng we can elicit the ideas and thoughts of the Chlldren

 Reflection Leaming The reflection of the students oy,
the learning process may be assessed through discourse analysis
and through some suitable activities.. The discourse may be with
teacher - student; Student - student that reflect the learning ang
comprehension of the students. By questioning on- different
teaching learning matenal the reflectlon of the students may be
assessed. :

3. Expl'am the lmportant assessment devices.

Ans : Assignments: A551gnn1ent refers to tasks assigned
to students by their. teachers to be completed outside of class.
" Common home work a531gnments may mclude a quantity or
" period of reading to be performed, writirig or typing to be

~ completed, ‘problerns to be solved a school prOJect to be built or
other skills to be prachced

Assignment as’ assessment device : + Concept
understandmg 4 content orgamzatlon + content presentation
+content accuracy content quality + clear conclusion + over
all clarity + Grammar and spelling 4 Foot notes and bibliography

Project : Project is a method of building a
comprehensive unit ‘around-an activity which may be
carried on in the school or out side. "A project is 2

~whole hearted purposeful actlvxtv proceedings in 2
social environment, » - Kilpatrick

Use of projects for assessment Assessment of )

clear planning and framework b).critical thmking and reasoning
c) D(ecutlon d) creativity ~

Pmctical work : Practical work are use to acceSS the
_skills or psycho-Molcr objuctives. Students are. assigned somé
work that is tu be acromphahud in.Laboratory.
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Practical work as assessment device # Assessment'_-
of familiarity -of students with real tools, equrpment machmeS* :
and techniques. + Scientific skills 4+ assessment of performance --

in practical + handling of instruments and other equrpments-l,
+ assessment of students understandmg of the scaentnflc approach
to enquiry + questioning.

Worksheets : Work sheet commonly refers to'a sheet of
paper with questions for students and places to record answers..
The term may also refer toasingle array of data in spreadsheet
software or an informal prece of paper that an accountant uses
to record information. . ‘

In the class room work sheets usually refer to a.loose sheet-
of paper with questions or exercises for'students to complete and
record answers. They are used, to some degree, in most subjects*
and have wide spread use.in the match curriculurm where there -
are two major types. The first type of math worksheet contains, a_'
collection of similar math problems or exercises. The second type’ -
of math work.sheet is mtended to mh'oduce new topics and are '
often completed in the class room ¥ e &

Self and Peer assessment Self assessment mvolves."
students taking responsrble for momtormg and making Judgements ‘
about aspects of thelr own learnmg It can be broken down 1nto 2

stages.

Self assessment can be a way of assessmg the product of :
learning but it is a learning process in it self. Itis away of improving
student learning by passing on skills of evaluahon and crltlcal’,
judgement to students & R
Peer assessment can lrkewrse be both formatwe and
‘summative and can be a useful way of enablmg students to thmk".-
critically about their own work. : "
Self and Peer assesSment may 1) help students become’
critical about their owrl work 2) Prowde a structure for dlscussron
about qua]nty of work, | |
. Performance - based activities : Performance -
assessments provide a basis for teachers to evaluate both the -
effectiveness of the process or procedure used and the product ‘
resulting from performance of a task.
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Type of performance task . s &
“Type of Task Examples ot complex leamm
. ‘ comes that can be measured
Restricted Response - Ability to . .
performance Task " 4 read aloud :
- #type aletter -
| .5 ' s s )'-l-constructagraph
Extended -Response - Abilityto B
Performance task + build a model
"« collect, analyze and evaluate
data .

4 write a creative short story

- Some of the examples of performance tasks 4 Use -
of a microscope + Preparation of a greeting card + Pamtmg an -
object + Drawing of plants and ammals

Reports as assessment devices : Reporting students
progress is one of the most crucial tasks a teacher faces. Te
parents and the students have the rlght to know the performance
and also how the access of the data is based when reportmg is -
done. i - z

Objectives. X Know the.purpose of reportmg the students
result. 4 Examine the exlstmg practices of reporting in your schools
for its merits and demerits. 4 Prepare a reporting format which -
conveys both scholastrc and co- scholastnc performance of
students. iy, & |

- Purpose of Reports The purpose of reports are as follows
4 Instructional uses + Guidance uses + Admmlstrattve uses +
Motivation 4 Feedback '

4. What is meant by summative assessment ? HO“’
is the summative assessment in practice. Narrate
the use of teacher made and standardized test?
Ans: The term "Summative assessment refers to assigning

a grade for learners achievement at the end of term, semeswf'

course of instructional programme, ‘

~ Making over all assessment or decision wnth the prOQfamme
is a summative assessment.
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‘takes place.
SR Summatwe test is gNen to the leamér

‘successfully all the formative tests PR ik i

“According to'A.J. Ntkto { 1983) Summatlve evaluation- |

descnbes judgments about the. merits of an ‘already completed .

amme, procedure ox:ﬁroduct" WWIGI‘S Ma and. :G. Gurus .

progra
(1990) state,; Summahve evaluatton is dOne at the oondusnon of

instruction and-measures: the extent tO';_;whtch students have'
attamed the deswed outcomes

' assessment serves. the followmg purposes

1. Puplls cannot easnly combme all the datly feedback
prov:ded and’ obtam an o(Tetall picture of how theyare: domg . ?

| _The summattve assessment can prowde such overall ptcturé

2, From the stimmative test, the generéil leve[ of the Iearner "

‘i "'\,'

‘SJ“dged On the baSIS Of learners performance the effecttvenesg :

1“ -,_- R

L
4 L' L of}

-l-It tends to the us of,,_\“ tl: eva ﬁon desxgns.«”'.-hj'
&It focuses on' analysxs * It prdvtdes ciescnptlve anafysxs + It T

e ] :
4 1y 33
+~ A

) ‘-; tends to stréss loCal effects ” .'1“,5 unobtrusive and non
) far as pOSS}bI % SRR _.-‘,r‘ L N .

"‘L "-" " l'l/ i

i‘."

. 1
. £ .-«, )
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‘of a. course of leommg umtfor Jessani; . It is:less. frtendlu than:

~_formative, assessment; usually at.the end. of; A unit; or. couxse oft -

instruction. + The results of such. evaluatnon may; be. safely used;’
for makmg companson among students placmg them in order to

There should be somie’ lnstruchonal programme for :the
attamment of some objecbvés before the: summattve assessmertt 5

_after he has passed .

reactive as Ty -

'?-.f'-"] ‘ / ~$ ’\91,‘““\‘;‘..'

Slmimative assesement ln practlt:e IR AR IR lrap b
o It summartzes the ﬁnal progtess of the student asa result

i
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merit or taking decisions about their promotion and a wardie:

din
degree.+ The overall feedback and a final picture of the studer:ﬁ
can be obtained. # Itjudges overall level of the students whjg}, ; i
turn also evaluates the effectiveness of teaching and instructiop, +
On the whole it judges the achievement of objectives on the bagje
of leamners performance. + It prov1des remforcement to teachers
and instruction.
Teacher made and standardized test : : Teacher ‘made
‘tests are frequently the basis of evaluatmg the students PTOQTess
in school.
Teacher-made tests are valuable because they |
" 4 Are simple to use + Mohvate the students # Provide for
continuing checking + Are more likely to reflect todays curriculum.
Classification of teacher made tests :- The
classification may based upon: .
1. Item format : Essay v versus objechve2 Presentation
of stimulus material : Verbal Vs.Non-verbal
Steps 1. Planning 2. Preparatlon 3. Try out4 Preparahon
-of norms 5. Manuval -
5. Explain the alignlng formatxve, summatlve
assessment ?
Ans : The fon'natlve evaluatxon should bé done as instructed
in the evaluation process.- Th1s should be taken up along with
teaching process. By puttmg questlons or admlms’termg slip tests
‘or unit tests.
- After this evaluatxon\ the mxstakes cornmxtted by students
should be listed out and rectified by taking up remedial teaching.
More care should be.taken in the: case of' below average
and average children or their up Ilftment .
Care should also be taken to avoid mistakes in the process.
This is useful not oply to the students ta comnprehened things but
also for the teachers to _improve their. teaching process. The
summative evaluation is also be taken up as per the instructions
in the evaluation process, - The procedure that is adopted in the
formative evaluation may be followed peer also. But in the case
of public examinations and annual examinations the: remedi
teaching process will not be taken up because tlns is used for
. promoting the chlldren to the next class. ;




~ UNIT- 3
TOOLS OF ASSESSMENT

1. How do you assess the cognitive leamlng of thei :
children ? - -
Ans : Understanding [Comprehenslon] The second:_ '
level of learning is comprehension. Information is not useful unless’ ;
it is understood. At this level, those mental operations which help*
in understanding of facts, concepls principles and generahzatlons 3
are included. This level  incorporates the previous level too i.e.;"
knowledge. In other words,-the meaningful ‘processing of -
information takes place after the recognf'tlon or identification of
any kind of information. One way we can check whether students’
have comprehended the information they possess is.to ask them
to state that information in their own words. Alternatlvely they .
can be asked to give examples of the concept or generahsahon—,
being learnt. Comprehension or. underst‘andlng may involve any' _
of the followmg processes. e 1 - : o
Translation : Here the known concept or defimhon 1s§
transformed by the student. into his own words or phrases. In
other words, the student ‘may gwe a meaning to a concepté. '
definition or a prmc1ple in his or her own words _ oy
lnterpretatlon Here the stuclent tnes to see mten‘elatlons‘_ g
among the various recogmzable components of any lnfonnatlon-
(data, facts, concepts prmcxples generahzatlon, theory etc.) |
Extrapolati()n This involve some kind of predlctlons or7-
drawing’ conclus:ons keepmg in. mld the sﬁuahons which are |
beyond those ¢ given to the student N -
By creating sultable problems or questlons on the Items
mentioned above, the asscssment of the chlldren should be down.
Il Appllcatinn : The ‘mental operations at thlS level
1nvolve the use of concepis, principles or theories in real/concrete
~situations. Now a days there is an increasing emphasis on
developing apphcatlon abilities among the ;students.
Generahsatlons can be used to solve new problems: Prewous
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knowledge can be used to estimate answers. Predict cutcompes,

In other words, students should be able to apply their knowledge
of whatever they learn to real life situations. By creating new
situations in which the. students apply their knowledge, in
attempting them. This is how assessment takes. place in the
- application aspect. - j - ,

111. Thinking skills Cbnuergen_t : The convergem
assessment will be taken up. on a particular thing taking all aspects
that are associated with it. RN L T

Divergent : The divergent assessment will be taken up for
.a particular concept through different aspects in a divergent way.

Critical .: ‘The following instruments are available to
generate evrdence relevant to crmcal thlnkmg teachmg and
‘learmng | o A AL P
. 1. Course Evaluatron form : Provndes evrdence of
‘whether, and to what extent, students percexve faculty as fostenng
citical thinking in instruction.

2. Critical thinking subtest : Analytic Reasoning -
Provides evidence of whether and to what extent students are
_ able to.reason analytically. ) :

3. Criteria for critical thlnking asslgnments Can
be used by faculty in’ destgmng class room assrgnments or by
administrators in assessmg the exte nt to whrch faculty are fostermg
,cntlcal thinking.

| "Problem solving : 'l'he problem solvmg assessrmm tost
will assess the following areas a Language convectron slulls b)
‘Quahtatlve reasomng skills.

"Problemi ‘solving assessrnent is a speCral test de51gned by

CBSE aims to infuse generic and hlgher order thmkmg skills
‘among 'the school students.

" Decision maklng Decision makmg style mventory the
source of this scale is inspired from ideas in C.W. ‘Allinson. and
J.Hayes. T he statements in this self assessment descrlbe 'how
individuals go about making important decisions.’ ‘Read each
statement in this decision making style inventory and indicaté
the extent to Wl'thh you personally agree - or dlsagree Wlth the
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statermant Answer each item as truthfully as possxble o that you:
| gfet an accurate ‘estimate’ of yout decision making style. = '
‘2. What are the iteams to be selected for assessment. .
Ans : 1. Multlple Cholce Questions (’MCQ) In the
present day context multiple chonce question's are widely used in
the examinations at all levet right from primary level to university
level, MCQ are: very. adaptable and useful in meaning all the

objectives of cognitive domam effectively. Lindiquist opine that_
MCQs develop the’ ‘ability to, make. correct inferences using he
logic effectx\rely MCQs claim one direct or mcomplete for which - ‘
3to 5 requnses will be ¢ given, The respondent has to identify the |
_correct résponses to the given questions. The ablllty of the learner '
depicted in choosmg the response nght PR AT
- Mechamsm of Multiple Chonce type Questnons m
When we analyze the structure of MCQs 1t consmts of three parts

iz, stem dtstracters and key response

- a) Stem This is the most 1mportant part of the tlme whlch |
- poses the problem to the exammees lt may be in the form of a-
statement direct questxon of an mcomprete statement S
Prmciples in formulatmg the stems the Stem ought
to contam' necessary mformatlon and acts as shmull The pomts
to be kept in mind while preparing the stem’ are : | ES
- 1. The'stem of the ttem should be specnflc and form a clear-
“cut idea to the examinee. Once the stem is real answer shouId}'-’f-
flash n the mmd of hlgh achxevers but low achtevers out to go,f',_:f-.
‘through all the: optrons gtven i 0, ST, RS T
. To’ llrastram j . ».'-e o 8 N
B 'Ehe i TR e e e
a) Dnscovered bv JJ Thomson b) dlscovered by Rutherford 3
'b) Dmovered by Mesndel d) dlscovered by, Dalton L
* . 2. The atom was discoveredby - e o
-a) JJ Ther;atfnson bb Ruttmford c) Mendel d) Dalton
Bt ‘In the first exampte the’ stem is mcomplete, so avmd the
Siems of that kind. ' T ) 2 L3
“ 3. Avoid using the negatives in the stem. g xtwunavondable
write the negative word in capital bold letters.
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Example : Which of the following statements is NOT true,
mation should not be included in the stem,

4. Irrelevant info . |
" 5. The language is used in the stem. should be simple and

unambiguous. . . e Lo
b) Keyed response : The correct response among the

given options is called keyed response.

Principle in formulating the keyed response :
1. The key option of the item must be unarguably correct.
2 Wording in both the stem and key should be avoided.
3. The key anid the distracters should possess homogeneity.
c) Distracter : The option Q}ygn other than the correct

p—

responses are called _dirs't‘r.act_ci\,rs.h e |

Principles in formulaﬁon of ‘d_is'tr_a‘cte'rs 7 The
gistracters should have negativé discriminative valve. It means
low achievers-tend to be attracted by distracters' more than the
high-achievers, distracters imust be in correct responses.

1. Distracters should be plausible.. -
2. Allthe distracters should function independently.

3. All the distracters should be’ parallel in content and
structure. The language used by the distracter should not be
different fiom that of they key. .~ e e,

4. Grammatical consistency of the distracter must be in
tune with the key language of thekey. '

r r - 5

5. The distractersfshoiﬂd. not proved the clues. |
6. The distracters like 'none of the above!, all the above'
should rarely be used. - N ' A Y

Various types o'ff:inultiple‘ choice questions :
1. Correct answer type ' o |
2. Relativglg) best,éns‘wc’_:p,lype. L ' - ;
3. Not the correct answer type, | ~ '
Advantages of multiple choice questions. |
1. There is more-\reliabilily and adaptability to MCQ items
2. They are more objective, - I

3. Scoring is very easy and accurate.



4. They are. sultable to aI} scms o.f students

5. MCQ aspects can be tested. 5
6. The dur‘mon of the i?est r' less when compared to other

types of queshons |
" Limitations -of mulﬂple choice questions 3
1. There i is more possnbrhty to guess the key.
2. It takes more’ tlme to construct fihe test itern.
Binary Choice (True. (Or) False)
" "True or False' type questions ln this type of questron -
a statement related to & fact, definition or law etc., 'would be given. -

The students has to dlscnmmate whether the given statement is
true or false. These. questrons are based on the objective

'understanding' and the speaﬁcatlon 'dxscnmmatlon |
Eg: Whatis power house of human or plant cell r
Ans : Mltochondna , - a
-Ments of "true or false" questions
2 It is easy to prepare “‘
3 They are more objectlve m nature
4. They are easy to score % '

5. This type. of. questrons are useful m developmg the |
decision makmg ablhty e :

- Limitations:. i ot g 03
1. They ate not sultable at hlgher level

| - 2. Itisdifficult to measure the performance of the exammee[
exactly since the Ma chance for. 50% guessing: :

.Prmciples for the pteparation oft'True or False quesﬂons o

-1 The statemenﬁ gwen should be elther true or' false It’ oS
should not be both ST

2. Avoid' frammg layer sentences 3=

3. The ralio of ime m false- queshons usually must be 1 1

4 Neganve meaming are to be avmded . \.‘«".'-' T
Apart from thns cﬁ‘xswﬁmtion quesﬂons, ana?ogp quesbom
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sequence questlons and other altemate type queshcn also can be
used as objective type questions. ’

Matching question typea T e

1. In the first type of matchmg type numbér elémenfs in
both the columns are equal.. »

" 2. In the second type of matchmg queshons The humber

" of elements in the alternative columns should be more than the
number of elements put ini the mtroductory column

An example for matchlng type item T

ListA = ListB
L'Na © - 10, [ 1
2. Ar - o200 T )
4. Ne - ¥ 11 - ] -
5 K 4 1 - 1.

-'.:f.‘.x'-.: 29 . ' B
Lo 31

'Merits of matching type questlons :

~ 1. This type of questlons are‘more’ smtable for students at

" both primary and secondary level

2. 1tis easy to. scbre > L

3. The itemns have more. ob]ectlwty L

4. This estabhshmg the relatlonshlps among two separated
elements. eyt e A :
-Limitations ; . . w
" 1. Item of this kmd are: less adaptable }
2. They are not suitable to me at higher levels. .

Precautions-to-be taken. ‘while preparlng the
' matching type of questions

1. No hints are to be given in any of the two columns

2. 1t is desnrable to maintain the ratno of elements in the
introductory column and alternate column should-be 5-7.

3.Care is to be taken to keep both the column jn one bage
4. The elements in both the column aught to be homogenous




, 5 Number of elements in each column should notz"-.
exceed15 o ‘ bk b
6. The length of the elements should be optlmurn ,,
- Short Answer : Thrs is-one of.the restricted resporfse_
‘types. This is almost same as the. completlon type. If thepTOblem__
is in the form of a question it becomes short answer type and if it .
is in the form of incomplete statement it becomes completion type.- |
This is also called as. semr-objectlve type. E.g. who'is the first-’
President of the Umted States. Which the date which appears on
the declaration of Independence signed. Give an example of an .
amt-bxotlc How. many'.cases of small pox occured in the U S. A
Chracterestics The short answer,, type should posses |
the. followmg characterlstlcs '
1) Tt should expect the student to supply a word phrase, '
number orsymbol.: - .. - o . londs
- .2)- Theitems shou]d deal wrth the 1rnportant content
.3)- It should expect factually con‘ect answers. .
4) " The language used in the quesfion should be precrse' -
and accurate to the subject and ‘it should cover- the area: of 5
“knowledge. i B, e o SR R
5) _If the problem requrres a numerlcal answer. 1t shouldf :
indicate the units in which'it i to be expressed. - e
- 6) The answers should be written on' the separate sheet_f
of paper.. " . ‘4 ,
7)) It should contaln proper drrectlons to students
Merits : g 37t 2 g B
1. Very useful to measure the specnf' ¢ restnctlon
2. There is more scope for expressron of once, ldeas
Limitations : - '

1.Like any type questlon short answer questlons too are v
bz >ed on memory. - ‘

2. The lmpact of clanty in vocabulary are very conspncuous-.
‘Ol scormg ’

i+,

L0 .
(e
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Essay type items : These items are otherwise called ag

'Free response Items' since the respondent has a freedom to answer
the questions in the light of his/her experience, exposure,

knowledge etc., Essay type questions can be categorized mto
extended response essay type questions and restricted responge
essay type questions. The respondent has very flexibility page
limits, but in the latter type the respondent is limited to write the
answer in one or two pagdes or niay be restricted to ¢ertain number
of words. Essay tye questions are widely used right from the school
level to university level assessment. They are widély used at the
university level when compared to the lower levels of system ‘of
education. Essay type test considerably he]pful in evaluatmg the

vocabulary, language skllls cntxcal and reﬂechve abllmes of the
respondent.

Preparation to be taken while. preparing the essay
type item : It is opined by the majority :of teachers and

educationalist that the evaluatnon of thlS type of 1tem involves”

more subjectivity. :
Formulahon of Essay type 1tems based on the objechves

S.No.| Specifications Ttems -

1. Describes -+ - |- Describe the structure of voltameter.
2. Compares- .~ Compare the properties of carved
' 5 _lensand concavelens " ‘

3. Analyzingthe . . | Whateffect would the primary

| relationships, ~" .. | colours have on a pictures.
4. Evaluate | 1 Evaluate the present economxc '
~ policy of India.

5. Explain * 5 Explaini the

6. Critically exam Ciritically examine the impact of

7. Identification of What are
appropriate conclusion .

18. Explain caused and What is the impact of on'the’
Effect relations | political stability of the’ govemment
' at central ?

Advantages of Essay type Questions : 1. Most effective
in assessing complex learning cutcomes. 2. Relatively easy to

]



conduct, 3. Give more opportunities for4 Genumlty is ehmmated
5. Emphasize essential communication skills in complex academic
disciplines. 6. Total freedom is given. to the respondents

7. Widespread knowledge of the response can be taken..,‘

8.Promotes reading habits. 9. Recollection is glven due unportance

their recognition.
Limitations of the Essay type ltem 1. Clanty of the

questions is proportion to the validity of the 1tems 2. Scores are -

un-reliable. 3.Evaluation of the answer scnpt is time consummg

4. It is not easy to make: scoring. 5. Subjecttwty plays a’

predominant role. 6. Remedy based 7. Blessing 8. lmpact pf
hand wntmg, spellmg, vocabulary, etc., on. the scormg |
Suggestions to lmprove the quallty of essay type
. items : A
1. One question ought to be based on only one objectlwty
2. Very specrf:c, clear and snmple words are to’ be used Ex
: Write any 20 differences between ....... and ...... - :

‘3. Frequency and intensity of the every questlons may be _

\-

enhanced at the higher levels.

4. Clear and specific mstructlons are to be glven W1th regards

to the length of the expected answer. -

5. Avoid to formulate the questlons based rnamly on the .

objective 'knowledge/remembering' and encourage the questlons
based on understandmg and’ apphcatlon s el

Suggestions to the valuator while evaluating the
answer scripts : - : PRI A e

1. There should be exphcrt dwzsnon of marks .

2. Optimum”’ number of questnons papers are to be gwen
for valuation a day. ' -

3. What are the important assessment ways of
learning

Ans : Checklists : A checklist consists of a Ilstmg of

steps, achwhcs or behaviour which'the observer records when
an incident occurs, It is similar in appearance and .use to a ratmg
scale and is classifled by some as a type of ratmg scale.

i'..‘

.. \;'



A checklist enables the observer to note only’ whether or

not a trait or characteristics is: present. It does not permit the
- observer to rate the quality of a particular behaviour or-its
frequency of occurrence or the extent to which a pa'rtlcular
‘characteristic is present. When such information is desired, the
- checklist is definitely inappropriate.

‘Uses of Checklists

| 1. There are many ways- in Wthh the mtelllgent use of
checklists can promote good teachmg and learning process.,

2. They can be meaningfully used in evaluating the work

‘ process and product of md1v1duals or group of pupils.

'3. Use this technique to dnagnose strengths and weaknesses

* of pupils work while it is in progress and also in the quahty of the
‘ completed work.

, 4. Their use as a baSlS for connection or preventlon may
help pupils to overcome thelr faults or weaknesses..

5. Their use may serve as a means of encouraging the
development -

i) Of the ability to dlscnmmate and
i) Of mclucatmg good habits. 2.

6. They may be used to rate’ such thmgs as books,
* magazines and pamplilets when they are to be selected in the
_begmmng of the new school year.

Constructmg Checklists

Various possnble sources of material that can be utilised
are .. _

. 1) 1]1e teachgr,himself : The ‘teach_er_ by utilising his
"~ own resources can develop a checklist very. rapidly and nicely.

o 2) Others teachers and puplls Thls has the followmg
- advantages : |

i) Wider range of |deas and suggestlons
ii) Increased objectlvlty,

i) Increased probablllly of gelting vahd responses from
. pupils; '

-iv) Likelihood of more mtellngent use of the results
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'v) Less hkehhood of errors-in typography .
3. Experts on group of experts : This will d_efmltely
increase the valldlty and reliabrllty of the checkhsts '
' Advantages of Checklists ._
1. They are adaptable to most subjec:t-matter areas.” ,
2. They are useful in evaluatmg those learning activities. -
that involve a product, process and some aspects Of personal P
social adjustment. : A ' 5
3. They are most useful for evaluatmg those processes that -
can be sub-divided into a series of clear, distinct, separate actions.
4. When properly prepared they constrain the observer to
direct his attention to clearly specified tralts or charactenstlcs |
- 5, They allow inter individual: comparrsons to be made on 1
"a common set of traits or charactenst:cs Y0¥ A :
6. They provide a simple method to record observatrons
7. They objectrvely evaluate fraits or characteristics.”-
.8. They are obJectrvely used for evaluatmg mterest attltudes .
and values of the: learnep. ~ e e :
9. Théy may be iised’ for evaluatmg teachmg mterest of-'-‘
student teachers in the colleges of education.” - - -
lnterview : The lntervrew is'a face-to- face personal
conference in which: the requrred mformation LS obtamed dlrectly
from an individual. - TR e : BT
The 1nterv1ewer may employ controlled observatron and |
rating techmques as a part of the interview, " 3™ -
- The intervieiv rnay be mformal and it may deal w:th areas j
of the. pupil's interest, needs and: background about whlch the.
'~ interviewer needs mformatron SRR -
Even in such mformal meetmg, itis essentlal for best results -
that rapport be establlshed between the: inferviewer and the
interviewee. A fnghtened or an antagonist interviewee is not a
good subject for an mterv:ew Duung lnterwew the lntervrewee
should be at ease, . RSN Talgs
The puplls should not be questroned on many types of issues
in the presence of a third party. Otherwrse thelr responses mlght ;



be less frank and spontaneous than if they were questioned in

priv | -
acgocmmemc test may be followed by interviewing the pupil.
There are at least three main aspects to the techmque of
interlewing.

i) Parts of an interview :
a) A begmmng (estabhshmg rapport and clanfymg the
purposes of the interview);

b) A middle (data gathermg or exploratlon of alternative
solutlons to a problem);

c) An end (summarising and termmatmg the face-to-face
relatlonshlp)

i) Securing Responses

a) Structured or controlled interview : (Here, there
is an attempt to cover a definite ground. Schedules of queshons
are generally drawn up beforehand).

b) Unstructured or uncontrolled interview (Here,
conditions are least controlled. The: interviewer raises various
questions orally with the interviewee and takes advantages of
the flexibility and informality of the situation).

. iii) Recording Results : The teacher takes brief notes
during the course of the interview and summarises the main points
after the interviewee leaves. With the consent of the interviewee,
a taperecorder may be used.-

Advantages : .
1. - Theinterview is realatively quick and ecénomical.
" 2. lItcanbe benefncnal to teaching - Learnmg process
Limitations :
1. ltis Ume - cor'{suming
-2, It cannot be used in group situations.

Observation : Observation of the pupil's behaviour is an.

. important techniques of gathering information for the purpose of
‘evaluation, Observation is an primitive a procedure as it is modem
.and new, with many new techniques being used as observation
procedures. Itis a tool be which the external behaviour ofa pqsonf
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rsons in controlled or uncontrolled srtuatlons can be observedf K
and recorded. Though observation is. the most widely used of all
measurement procedUres yet it is "measurement without
instrument". Observatron is an attempt to observe and appraise
whatever happens,:as it happens. Infact;: ‘teachers are ever .
observing their pupils behaviour. They also give their "
interpretations of the incidents they .observe. But these
interpretations are not always objective. lnsptte of this, observation’ .
is a common technique used by teachers to collect data relatmg'_
to human behaviour. In educational evaluation, observatiort.is -
the most widely used of all measurement procedures.. This is s0," -
perhaps because a number of behavrour phenomena may not be‘_‘ :
assessed valrdly by another. procedure ! % g
Bradﬁeld and Moredock Measurement and Evaluatlon m

Education. - : : -
The two comrnonly used methods of observatlon are *
i) Directed observatlon i) the: anecdotal method s e
The first procedure is dnrected towards a: partlcular pupll_j- ;
or pupil -:group’ ‘under’ controlled oendrtlons Itis a laboratory::__'
rather that a classroom procedure Thetsecond procedure makes ;
use of class room situations and evaluatron is:‘done 'on the basrs_. '
of results obtained from observatlon of puprl behaviour at a time. B
This procedure is useful as mformatlon can be. collected without
disturbing norrnal actrvrtres of the mdtvrdual or group
In order to'gain_ 1mproved results through observatron,
following pomts should be kept in, mmd s ',
) Determme ahead of time the purpose of observatron Thls
means, the' observer should know what exactly he is ta observe. 5

u)Observe only one pupll ata tnme Prof. Dowme suggests;
that when group behaerur is. to. be observed moving pictures:, "
and recordmgs must be used in order to get a record of the many
things going on ata time. f" ) AT o b F1 e gyl s Bk

iii)A chrld under observatlon may be seen domg many.l_'
things that are unlmportant Record only s1gmflcant behayiour.:;.

W)Observallon may be done at different times during the
day. This will exhibit many polnls of significant behaviour.
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v)Observed behaviour should be recorded and summarised
immediately after the observation is over. It may be recorded
during the period of observation if the person being observed is
not conscious of this fact.. T |

A few important limitations of the observation procedure
may be listed here: | i ‘

a) It is difficult to have“standardized and objective
observation. Whatever type of behaviour is occurring is largely a
chance happening, and what the observer sees is entirely up to
him. ©, EekTE 5 s R _

~ b) Observation involves the observer's personal likes and
dislikes. Some external happening may cause changes in the
attitude of the observer himself which;, in tum, may influence his
recording. e o] el e -

Inventories ‘(or) questionaires : A questionnaire is a
useful tool of evaluation. Inthe words 6f good, "In general the -
word questionnaire refers to a device for securing answers to
questions by using- a form which’ the respondent fills himself.
According to Johnson-questionnaire is systemnatic compilation of
questions that are' submittet -to-a'sampling of population from

* which the information is desired. "’ .

. While compiling a questionnaire for collecting some relevant
information, the following-points should be considered;

-+ It should have a definite purpose. + The question should
be worded in simple and distin¢t language. 4 The questionnaire
should be of reasonable length. This does not imitate. 4 The
questionnairé should be easy. to tabulate ‘and ‘interpret. The
information collected will the'help of a questionnaire may be used
for evaluating personality ‘traits, interests, ‘opinions likes and

dislikes. This type of daté-is.v,ery useful in providing counselling.

Rating Scales Rating scale is an important technique

of evaluation. Rating is the assessment of a person by another
- person. Ruth strang calls is 'd_ire'cted.obsemgﬁ(,n: AS Barr and
. others define "Rating is-a term applied to expression of opinion

or judgement regarding some situation, quect or ‘charact‘er.
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Example How good was the performance ./

Excellent very good - Good Average - Podr
1 R T Y. 91 5
Five point rating scale. ; &
- Types of rating scales Some of the wndely usmg ratmg
scales are :

" 1) Numerical Rating Scales, in which numbers are

assigned to each trait. If it is'& Seven point scale; the nimber 7 -
represents the maximum amount of that trait in the mdlvxdual

and 4 represents the average. The rater merely enters the
appropriate: number aﬂer each nam‘e to mdlcate Judgement of.
the person. .

2) Method of Paired Comparisons in wh:ch the rater
compares each’ person being rated with respect to-the: frait of
every other. In individual, bemg rated in the general terms of
‘equal', befter', or worse. .. ... . P Ty g pe ;

-3) Graphic Rating Scales are most commonly used

- Examples are ; = - e e
He attends to 1mportant detalls A

Always Sometlmes Never
How will you rate hns cooperahon ? SRR
- .Apathehc Rarely Sometlmes Usually ' Highly*
| Cooperative Cooperathe Cooperahve Cooperat:ve

- The rater is to put a hck or a cross at the pomt on the scale |
that thinks proper for the mdnwdual oy

4.Score cards. It is a. type of scale in whlch whatever is "
beingrated is analysed mto its: component parts. An expert assigns
each part a maximum score. The rater Assigns a value to each
item as he passes judgement and these values.are totalled and a

final score pronounced,
5. Man to Man: Scnle. ln thns case, an mdlvndual is .
asked to rate the person to be rated (the ratee) by comparing him
0 a person already rated and’ asslgned a position on the scale
1€ ratee is assigned his position. :
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Tick marks are to be put against each trait as done against
'reading ability trait. : :

Errors in Rating : The following are the common errors
in ...

i) Generosity Exror. This means, sometimes the rater °

does not to run down the ratee the latter being his favounte by
giving him ratings.

ii) The Error of Halo Effect. Sometimes the rating is
done in terms general impressions about the ratees formed on
the basis of some obvious performance.

iii) The: Error of Central Tendency Sometlmes the
raters have .a dency to rate all or many of the ratees near the
mld-pomt

governing principles of rating scales : |
i) Clearly define the specific trait or mode of behavxour
ii) ‘The. tralt or mode of behavnour should be readrly

observable.
iit) The trait should be observed in a number of sntuatlons

‘iv) Allow some space in the ratmg scale card for the rater to
give supplementary remarks. - - |

v) Have expert and well—mformed raters.

vi) Change the: ends of the scale so that the good' 1s not

| always at the top or always at the bottom of the scale. -

-vii) lndlcate the need for honest ratmg, and wherever_

possrble state that a low rating, wrll not have any consequence
for the person rated, either direct or mdlrect

. viii) Assure the rater that hlS anonymlty will be mamtamed

4 " 'What are: the lmportant performances of
Assessment (Or) Write about prolect based
assessment.
Ans: An effective assessment program uses' multlple
strategies to demonstrate growth and performance. and should

be closely correlated to stated goals Projects in which students
create multlmedla presentatlons, Web pages, artwork or songs_

Besides the above pomts the followmg pomts be taken as -

(=
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may be evaluated dlfferently than tradihonal wntten, typed ‘or
even word-processed papers, Assessment strategies can include
performance tasks, teacher observations, personal
communications, standardized testing, and student and teacher
developed evaluation rubrics and others. . '

. Functions of Project Based Assessment

+ Assessment helps teachers deveIOp more complex
relationships with their students. St ;

+ Assessment helps students answer the questlons "Am I
getting it?" and "How am | domg?" -

+ Assessment can help make content connectrons clear

+ Assessment engages students dxreétfy in the evaluatlon
of their own work. -

<+ Assessment helps teachers plan thelr next steps
- 4 Assessment hélps students plan therr pro;ects

‘Rubrics : The most common assessment and evaluatlon
tools used for collaboratlve learning are web based nibrics. Most
generate printable versions of the rubric. Some have ‘a rubric
calculator, allowing the teacher to select appropriate performance
indicators and have a grade generated Developing meaningful
rubrics can be a challenge.: lnvolvmg students in the development
‘of rubrics help them:with"their thinking, creates buy in. on thelr
part, and clarifies expectatlons all around

A rubric srmply lists a set of cntena Wthh define and
describe the important components of the work bemg planned or
evaluated. A given criterion is then stated in several dn‘ferent levels
of completion or competence ‘with a wetghted score a"sxgned to
.- each level (O belng the lowest level)

- A rubric should give clear gusdelmes to a reviewer on how
to evaluate or "grade" a project presentatlon Since_ the criteria
for assessment are clearly defined in gradations from poor. to
excellent different reviewers can arrive at similar conclusions when
comparing a given presentatlon to each of the graduated crrtena
on a rubric.

As a gunde for planning, a rubrtc gives student.s clear targets :
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of proficiency to aim for. With a rubric in hand, they know what
constitutes a "good" project presentation.

As a gauge for measuring progress while the project is under

-Way, a rubric can be a handy tool to help keep students on target:

they can compare their progress with where they want to be on

the rubric's proficiency scale, and refer to it in order to remind

themselves of their goal.

Finally, as an assessment tool, teachers can use it to assess
projects, student groups, or in_dividual.students“; students can use
the same rubric for self-assessment as individuals, in groups, and
for per assessment; and parents can answer for themselves their
questions about their child's performance. :

While some feady-'madé rubrics may help to accomplish
these different purposes, théy become even more powerful when
students help develop the rubric they will be using. Students must
actively focus on and discuss the characteristics of effective and
interesting media projects, giving them depths of understénding
and insight not likely achieved from using a ready-made rubric.

The use of. project - based assessment techniques has
coritinued.,tdgr_ou{,tbithin. education curriculums as resources and
concepts beyond traditional. testing applications have evolved.
There can be extensive value' to the student' overall learning
process with the addition of projett-based learning to supplement
standard curriculum'mat_eri,.al‘._:uOften the project - based
component_of a lesson blans_can_’hehlp to make the concepts
relatable for students. "' .. S

Assignments that compile into a project-based assessment
are also a technique option for educators looking to review the
ability of students to be creative, diverse and authentic with their
course work and the experience gained throughout the time frame
of the class. Learning is guided by much more than study skills
and the completion of worksheets and lesson plans. The ability

of teachers to apply additional assessment tech niques to determine
~ the level of understanding of a topic can be highly beneficial to
‘'the overall development of a student, | -

Effectively Utilizing Project-Based Assesém_ents

Project. - based assessments are an opportunity to utilize and
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measure the hlgher order thmkmg skllls of students A’ project ~
based assessment will apply multi-faceted skills to be encompassed
into a cumulative project. This canbe a singular project at the
end of a grading period or it can be done at designated intervals
throughtout the marking period. The intent is to design the project- -

based assessment to encompass the lesson plans; teacher
worksheets and any additronal teacher worksheets and ‘any-
additional teacher resources which will ultimately. provide a -
physical example of what was has been leamed and what can be
applied by the student.. R e

The cntena for the pro;ect based assessment can be as
spec1ﬁc or as generic as‘a teacher desrgnates A field trip that
relates to the course work is potentrally a project-based a551gnment_
but its effectiveness as an assessment opportunity would require
a more direct correlation: Developing rubtics to define the class
structure and cumculum design can be an effective means. of
applying project - - based learnmg skills. Worksheets can help guxde '
a student throughout the process.during the'semester: * L

Advantages of Proyect—based Assessments ‘Some

benefits of project. based. assessments mclude the overall vantage B

point of subject correla’uon with mdu,sh'y applrcatxons For example -

‘students learning’ tradltlonal uses-of. mathematlc formulas or
physics | theories may | beneflt from studymg the use’ of these topics - -
- in everyday. hfe The idea behmd a Value added pro;ect—based
. assessment is. to strengthen the understandmg of the lesson plan ‘
- 'through expetiencing the. subject matter in.a relevant way.

Expresswe educatxonal areas such as the arts are especrally- o

an area where the creatnvnty of a pro;ect can be largely leftupto’
the endeavors of a stuclen.t However overall the teacher has the -

" responsibility to. develop adequate worksheets and lesson plans‘: |

to support the oentral ideas or techniques surrounding the prOJects r
- ‘There are many teacher resources available to help’ with

the development ofa project- -based assessment plan From rubrics * - -
- tolesson plans and study slull stiggestions, effective methods are
- available to assist ediicators with the lmplementatlon and’
execution - of these: technlques The ability to" guide students
towards developmg an. oven'all understandmg of course work is

"y
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integral to building on the continuous development of skills and

classroom experiences. . -

5.  Define the term "Port folios". Write its types,
purposes, guidelines for port folio entries and
assessing port folios. ¢
Ans : Port folio assessment is in vogue for the last two

decades. It is also used as the basis for grading to report to parents.

It helps in keeping the records of the child, which may help even

when it goes to the next class to know about the achlevement of

the child. e

Port folios provide a means for collectmg a variety of
assessments over time in order to detect students pattern of success
and failure to.achieve instructional objectives - Wiggins -

Systematic collection-of student work into' portfolios can
serve a variety of instructional and assessment purposes. The
" value of port folios depends heavily on clarity of purpose; the
quidelines for inclusion of materials, and the criteria to be used in
evaluating port folios - Rober L.Linn & M.David Miller

Types - of Portfolios : There are a variety:of- portfolio
types, each designed to help assess etther the process or the
products of learning. : C o

Show case portfolios Showcase portfollos hlghllght the
best products over a particular time period or course. For example,
a showcase portfolio in a composmon class may ‘include the best
exarnples of different writing genres, such as an essay, a poem, a
short story, a biographical piece, of a literary analy51s Ina business
class, the show:case portfolio may- include a resume, sample
business-letters, a marketing project and a collaborative
assignment that demonstrates the individual's abnllty towork in a
tearn. Students are often allowed to choose what they believe to
be. their best work, highlighting their achievements and skills.
Showcase reﬂections typically focus on the strengths of selected
pieces and discuss how each met or exceeded required standards.

Process porifolios : Process portfolios, by contrast,
concentrate more on the journey of learning 1ather than the final
destmatlon or end products .of the learning process In the
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composmon class for example, dlfferent stages of the: process -

an outline, first draft, peer and teacher responses, early revisions,

and a final edited draft - may be required. A process reﬂectnon"
may discuss why a partlcular strateqy was used, what was useful
or ineffective for the individual in’ the writing process and how .
the student went about making progtess in the face of dlfficulty in
meeting requirements. A process reflection typically focuses on -
many aspects of the learning process, including the following :
what approaches 'work best, which' are ineffective, information
about oneself as a Iearner, and strategtes or approaches to

Evaluation porﬂolios Evaluatlon portfolxos may vary -
substanhally in the content. Their basnc purpose, however remains
to exhibit a series of evaluations over.a course and the learning
or accomphshments of the student in regard to prevnously'
determmed criteria or goals Essentxally, this ‘type of. portfolio
documents tests observatlons records ‘or other assessment'
artifacts required for successful completlon of the course A math

evaluation portfolio™ may - include ‘tests, quizzes, and written -

explanatlons of how one went ‘about so]vmg a problem or

- détermining which formula to use, ‘Whereas a science evaluation
- portfolio might also mclude laboratory expenments science project
“outcomes with : photos or. other attifacts; and research reports, as

wellastests and quizzes. Unlike’ the showcase portfolio; evaluatlon
portfolios do- hot snmply include - the best: work, but rather a

 selection of predetermined evaluafions that may also demonstrate

students difficulties and unsuccessful struggles as well as their
better work. Students who reflect on why some work was
successful and:other work was less so contmue their lcammg as
the develop thenr metacognitive skills. .

Online or e-portfolios. Onlme or e-portfohos may be
one of the abowe portfolio types or a combination of different
types, a general requirement being that all information and artifacts
are somehow accessible online. & number of colleges require
stadents to - maintain a virtual portfolio that may i -lude. digital,
video, or Web-based products, The portfolio assessn.ent process
may be linked to a specific course or an entire program. As with
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. all portfolios, students are able to v1sually track and show thelr -
accomphshments to a wide audlence

Purposes Specify purpose : Basically the purpose of
-a port folio should be known while. designing the port folio.

lnstructi(mal purpose : Accordmg to Arter et al, the two
. global purposes of port folios 1dent1f1ed by her are : the primary
purpose of port folio i in instruction. ~

Assessment purposes : The collected materlal in the
.portfohos over the year, semester etc. could be USeful for both
_summatnve and formative evaluatlon . : :

Guidelmes for port folio entnes

The minimum gundelmes are : . s

~ #Use made of that port folio. -~ © .
b Who wnll have access to it ? o, ts S -
4 What types of works are appropriate to include.
o ‘What cnterla wnll be used an evaluatmg the wo:k 'P '
Steps mvolved m creatmg port folio ” .

.. L Defme your purpose : It is. to be used for formahve
purposes to"document student progress It is also used for
summatlve evaluation also. . . ..

2. Determme the content and skllls to be assessed '
- The teacher should spec1fy the mstructtonal objectlves the content
and skills of the students which are supposed to be mastered.
Y Determine whom you would assess and at what
grade levels : o : ot e N .
~'If the teacher wants to assess all students of hns class room,
he needs to collect many pieces of work from those students. If
the information is for diagnosis, readiness or special education, -
he should collect information from the selected students. -

_ 4. Determine what pleces you will collect : The
selection of iteams for the port foho should be based on the review
Of the purpose, ; Yy .

Items for a port follo + work sheets " Wrmng samples
+ pI'OJeCtS models + art work
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5. Specify the number of nmes and how often work wﬂlhﬂ ,-
collected ' RO : |
If the purpose is . | |
. a) Show case : The materlals may be collected’ at any -
convement time. after the best examples of students worl"rm
* obtained. Yoo Rurie s ' :

RE. b) Document progtess Collect samples of students |
behaviour over an entended period..

c) Evaluation : Sample may be collected from all
.-padicipating students at the same tlme of the year and under the .
same conditions. . .

6. Make provisions to lnvolve students in the.
system : One of the major strengths of using. port folios is
involving students in the port folio assessment system '

7. Set up ‘the procedures for scoring port foltos

. Assessing portfolios Teachers and admlmstrators have
been making a move from trachtnonal paper and pencil fype tests
to alternate forms of assessment Teacher, .observation, ‘project,

-essays, and other more: creatlve ‘ways' of evaluatmg student.
achlevement have gamed alarger followmgthhm the classroom. -
Although its use-has declmed one:type: of assessment tool that
can be used very effectlvely is-the student portfoho 'Portfolios
remain quite popular 1n educatnon coursework and with
administrators evaluatirig’ senior teachers. Why, then-do so many.
classroom teachers forego the use of porlfollos as assessment tools?

One reason mlght be that the portt‘oho is'a very subjective .
form of assessment. For anyone uncomfortable without a grading:
key or answer sheet, subjective’ evaluatlo'n can be a scary task.
Secondly teachers often are uhsure themselves of the purpose of
a portfolio and its ises in the classroom. Third, thereisa quastlon .
of how the port fOlIO can be most effectwely used to assess vtud;nt .

learnmg




UNlT 4
PLANNING CONSTRUCT ION,

ADMINISTRATION AND REPORTING |
.~ OF ASSESSMENT *

P

1. "What is Assessment ? Write 1ts nmportance and
process. : :

Ans ; 'Refer Unit 1 Questlon (1)
Why assessment : Assessment i is

1) Gives qualitative deceision to its mare’than tests and
_measurement. 2) It clarifies how the achievement is 3) It helps in
evaluahon 4) 1t gives the teachmg results qualitatively. 5) Itisa-
part of teaching learning process and helps to improve it. 6) The _
results of this will be in the statistical form. - |

How to assess : 1) It clarifies which one to be assessed
- should. be done and the ‘process of assessment. 2) It is
comprehenswe Le. adopting different methods for different things
3) Assessment is means to an end but not an‘end to means.

) Ways of Assessment 1) Placement assess 2) Formative
assessment 3) Summatlve assessment 4) Dlagnostlc assessment

2. leferentiate instmctional learnmg and objective
assessments -

_ lnstructional Objectives An mstructlonal objectlve is
a statement that specnfies in measurable terms what a leamer will
be able todo as a result of mstructlon |

lnstructlonal objectlves are specxflc and are. behawoural in
‘Natural These are mainly . based on specmc obwrvable oF
, measurable goals in pupils leamlng , -

An Instructional ob]ectlve estabhshes a mlmmal level of

attainment for decndmg whether or not the desnred leammg has
~been achieved,

: -An mstruchonal objectlve may ‘describe the medlatmg
condmons under which the behaviour is to be achieved as wexf
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| A
as provides the procedures for. determining whether or not a

certain level of atfainment has occurred. .
Teaching learning situation at any lewvel mvolves 3 major
‘components name the teacher, the learner and the subject matter
to be processed . . ;
Learning Objectives A learning objectlve isa statement
that describes what a learner is expected to learn by the end of
" instruction. - :

A learning objective is an out come statement that captures :

specifically what knowledge skills, attitudes Iearner should be able
to exhibit following instruction.
- Examples : + State theorem * Prove theorem ¥ Apply

the theory to solve the problem + Desxde what stage the theory .

“should be applied. L
Assessment objectives : An aSsesSment objectwe
_.provides the evidence of how well a learner. has leamed what
was intended to learn SE ‘ X
" Stating of Assessment objectives --'Examples'

* & Fill in the blanks + Select the correct word o ldentlfy the parts

in the diagram. -
3. Write about .open book exammatron ;

Ans : Open Book Examination An’ open book'

examination is one in which" examines are allowed-to consult

their class notes, text books ‘and other approved material while.- .

.answering questions. This" practice is not uncommon- in’ law
examinations but'in other subjects it'is rnostly unheard of.
Types of open book examlnatlons One may thmk
of two kinds of open book examinations say the restri_ted type
and the unrestricted type. In the restricted type open book

" examinations, students are permitted to bring into the examination -

" room one ~r mnre specific documents approved by the cotrse:
instructor. In the un restricted type of open book examination

room one or more specific documents approved by the cours

insiructor, In the unrestm:ted type of open book e~ ammatzons
stw:lentup are free to br.ng what evar ¢ xey like.




4. What are the important aspects in the p!a'n;i;;;r"
assessment. A) Weightages b) Blue pirint L

- Ans : Weightage to Objectives : This would suggest
that what objectives are to be tested such as knowledge,

- understanding, skill etc., and how much weightage has to provided
to each of these identified objectives in the peaticular test, This js -

done based on the results of content ‘an'a}.ysis. Whi?e.doing'the
content analysis, one would be able to understand the differen

content categories and based on this, the weightage may be -
decided: This could be reflected in the format given below.

- Table éhowi}ngi weightage to Different .':Obfgctives
SI.No. | - Objective | Marks % of Mark
. | Knowledge o o

“Understanding .

2.

3. . | . Application
4 | sk
_Total ~

-b') Weigh-t;'zigé t'o'- Cpnteht,: This is:. aoné be,;séd’on the

- analysis of the Syllabus.',Certgin -Lihi_ts/topi’cs‘ may be:of very |
" important and others may not be so; Further, while deciding the
- weightage to the different areas of the content one may keep in
- mind the instructional hours spent on transaciing the particular .
~ unit/topic. This could be reflected in the: format given below.
- Table. showing Weightage to’ Different Areas of Content -

SLNo. | .- Unit. | . Marks .. ‘| % of Marks|

of

cLe) Weighta'gé‘ ;tq Forms bf,.Que;s'thns . .Bas‘licaﬂyl we
- have got four forms of questions namely essay Vtszpe,‘sh?rt.answef ‘
- type, very short answer type and objective type. Selectiori of any



. - 51
item type is based on the fundamental prmcnple of an 1tem type’

which provides the most direct measme of the perfcsrmanoe task - -, o

described in the intended learning outcome. ‘Based on thew" _'
weightage one may provide for essay, shortanswer very short
answer and objective type of items and at thls stage you may:

also identify number of questlons in each category Thns could be
reflected in the format given ‘below.

Table Showmg Weightage to Diﬁerent Forms of
' Questions

SI.No. Question . . |Marks. No of % pf markq
Form | - o By ;questnons. s
“Objective '

Short Answer

| Very Short Answer .
Essay
Total

Dl wl N

_ d) Welghtage to ltem Difficulty Generally 1n a cla.ss,
we have students Wlth dnfferent ablhtles An achxevement test
should cater to. the needs of all groups such as hngher achtevers,:j’
average and the. below ‘average group., Thus it. is désirable to
include items of easy, average difficulty and of dlfﬁcult nature,-

_ 'whlle preparmg the test. Otherwme the difficulty of a test depends N

~ upon the nature and depth of the content. Here at the planning '

stage,one may decxde to. include 20% of difficult and easy. 1tems
and 60% iterms of ; average dlfflculty However, the actual difficulty
of an item will be known only after perfonmng item analysis, Whj(lh |
is a part of the standardxzatlon procedures. Once the weightage

is decided it could be reflected In lhe format gwen below o,
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| Table Showiné Weightage to Difficulty level
S1.No. Difficulty level Marks % of Marks
1. Easy _' | |
2. | Average Difficulty
3. | Difficult
Total

. e) Scheme of Options : A design should reflect the pattern
of options(if there are) to be incorporated in the test. Academically
speakihg,
make the test simpler for the students. A true comparison of the

- students can be made only when all students attempt the same
~options. If it is desirable, one may provide

the options tq essay
questions. e

D) How ever limit the number of Developing Test
Speciﬁéation (Blue brigt) Ablue print reveals the actual layout
of a test paper. Just as we cannot think of an engineer without
the blue print of a building'to be built, similarly, we cannot think
-of a teacher without a'blué“-ﬁffﬁt of an achievement test. A blue
print is called a three-dimensional chart showing weightage given

to objectives,content and forms of questions. In fact the table that

we have 'alfeady breparéd for you, for the désign should fit in one
“table and that table is called 't'h'e Iblue print of the test specifications.
- Thus h,blue'priﬁf/table' of specification defined, the delimit of the
achievement do'm‘ai’n to be measured and a désc’ript"ioh of the
sample of test items to be prepared. A model copy of the blank

blue print is given below which ‘is used for the construction 6f a

- norm referenced achievement test,

there is no justification for providing options except to -

_e-‘
m‘. aey
e VR ——

o e =
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is clearly defined. -

. 54
5. How do you construct ltems in preparation of tegt
- assessment (Or) What .are the important items to -

" be kept in mind in preparation of assessment ?

Preparlng Relevant Ttems 'The next step is to construct |

the 1tems accordmg to the desngn and blue print developed. The e

preparatlon of a set of relevant test ltems mvolves (1)matchmg the
items to the leammg outcome as dlrectly as possible, (ii) obtaining
arepresentative sample of all leammg outcome ,(iii} selecting proper

. level of ltem dlfﬁculty (w) ellmmatmg lrrelevant barriers to the’

answer, (V) preventmg unmtended clues to the answer, and (vi)
focusmg on xmprovement of learnmg and mstmchon The following

'general guldelmes may be better to follow whlle wntmg the 1tems

.....

-l- Use the blue prmt as’ a gulde to rtern wrmng

> & -I- Write more 1terns than needed LA :
Lz -l- Wnte the test 1tems well in' advance of the testmg data
'”-l- Wnte each itern so- that it calls forth the performance |

| _descnbed in the mdented leammg outqome

e 3 Wnte each 1tern m such a way thatthe task to be performed

'l-.

e ._,n..‘,..'.l.,.

. * Write each 1tem at an appropnate readmg level

Furt.her whtle wntmg the items, lt is better to. wnte each. one
on a separate. card Wntrng 1tems on dnffereht cards ‘provides

‘ﬂexrblhty for arranging and rearrangmg the 1tems It also helps in
. revrewmg the ltem easrly FEedh e

Reviewing Test ltems .7_.;.'{ e s
‘Once the rtems are construqted it is better to review the-

_items once. No matter how carefully tost 1tems have been prepared,

" defects occur unconscmusly, durmg constructlon Thus it is
- desirable to review the itemns by another person or a fellow teacher
B as far as possible. Whlle revrewlng the ltems the followmg
, '.questxons/pomts may be kept in mind." | '

% Is the rtem format approprlate for lhe learmng outcome |

| bemg measured'?
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be measured? . .
& Is the pomt of item clear?

+ Is the item free form excessrve verbtage'?
+ Is the item of appropnate drfﬁculty?

+ Does the 1tem have an answer that wOuld be agreed upon_

by experts?

& Is the rtem free from racral ethmc and gender bxas"

| 55
+ Does the itemn really match wrth the Iearnmg outcome to,

+Is the item free from techmcal errors and 1rrelevant clues'? '

e

Based on the results of the revxew, the defectrve 1tems may_J '

be modrfled or dropped
Assembling the items -

- There are varrous methods of assemblmg the xtems in an
achievement test and the method will vary with the use age"

derived from the results ‘For most of the classroom purposes the .
" items can be arranged by a systemattc consrderahon of;: (1) item. ¢

used, (ii) the learnmg outcomes measured and (m) the drfficulty,;_,

oftheltems Tl g

" The suggested way: 1s placmg the 1tems in the order of

1. True-False /Alternatlve Response Form %

': 2. Matchmg ltems S i gsiadle
SSentence Completlon R 5
4. Very ShortAnswer e
‘5.Multiple Chotce ltems S
6. Short Answer

7Essay 8 oo LR “

The most effective method for organizing items in the typxcal -

classroom test is to (i) form sections by item type, (i) group the

items within each sectlon by the leaming outcomes measured _

-.5 e
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and (iii) arrange both the sections and the itemns within the sectiong
in an ascending order of difficulty.

The very purf)ose of following such an order is to make the

examinee more comfortable and gain confidence in taking the
test .

Preparing Directions

Test developers usually do not give much attention for

preparing directions for the test. The directions for the for the test
include the following.

a) Time allowed for answering. b) Basis for answermg

c) Procedure for recording the answers. ") What to do about
guessing. '

In addition to the general dlrectlons sectionwise instruction

/mstructlons may also be provided dependmg upon the nature of
test items. : T

Preparat:on of Scoring Key and Marking Scheme
(Mannual) L5 -- :

A scoring key and detalled markmg scheme helps a lot'in
minimizing the variability in the ‘marking and avoids subjectlwty
Scoring key is to be prepared for the objective type of items and
a marking scheme for short-answer and essay type of items. The
following are some of the hlghhghts of a good markmg scheme.

. In case of essay, the expected outline of answer should be
complete and also cover all possible points as de51red Clearly,
indicate each expected point (value point) or its parts under the
outlined major areas, Provides direction so as to whether all points
‘will count towards a complete or correct answer. Indicate the .
breakup of marks for each expecled point. These marks should
be distributed over expected points and it should match to the
total marks assigned for an item. A sample blank format for the
scoring key and marking scheme is given below,



Scoring Key and Marking Scheme

Q.No Key/Value Points/ Marks allotted for '_l"otol Bl
- Outline each value point ‘Marks

3.

‘ 'In addition to this, a detailed instruction for scormg will
~ also need to be worked out and issued to the examiners: This will
ensure a high degree of reliability in scoring by an examiner and
umforrmty in scoring when many examiners value the answer
_scrlpts | . -
'Electronic markmg procedure

Electronic marking also known as e- markmg and on screen
marking, i is the use of dlgntal educatlonal technology specifically
_ designed for markmg The term refers to the electromc marking
or grading of an exam. E-marking is an exammer led activity
closely related to other e- -assessment. acthtles such as e-testing
or e-learning whxf:h are student led. E- markmg allows markers to
mark a scanned $C1'lpt or onhne response ona computer screen
rather than on paper. ,

--There are no restnctmg to the types of tests that can use e-
marking with e-markmg applications d251gned to accommodate
multiple choice, written, and even video submissions for
performance examinations. E-marking software is used by

individual educational institutions and can also be rolled out to -

the participating schools of awarding exam organizations.

Pxocess : E-marking can be used to mark examinations
that are oompleted on paper and ihen scanned and uploaded as
digital images, as well as on line examinations. Multiple choice
exams can be either marked by examiners online or be
automarked where approprlote When marking wrntten script
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e;ams, E-marking applications provide markers with the online
tools and resources to mark as they go and can add up marks as
they progress with out exceeding the prescrlbed total for each
question. :

All candidate details are hidden from the work belng marked
to ensure anonymity during the marking process. Once marking
is complete results can be uploaded immediately, reducmg both

the time-spent by examiners posting results and the wait time for
students. | '

6.  Write about development of Rubncs

Ans: Rubric :'In education terminology, rubnc means "a
"'scoring guide used to evaluate the quality of students constructed
responses. Rubrics usually contain evaluative criteria, quality
definitions for those criteria, quality definitions for those criteria
at particular levels of achievement and a scormg strategy

Components of scorlng Rubric :

" Heran, Aschbacher and wmfers dlstxnguish' tne following
elements of a scormg rubnc ~

1) One or more tralts or d:mens:ons that serve as the
‘basis for Judgmg the student response o

2) Definitions and examples to clartfy' the" n"ieaning' of
each trait or dtmensmn

3) A scale of values on wh:ch to rate each dtmensxon
Steps to create a scoring mbric :
1) Ask for self and peer assessment

. - 2)- Use teacher. assessment, which mean using the same
scormg rubric the students used to assess their work

- 3). Have students look at models of good versus "Not -SO-

good” work. A teacher should prowde sample assngnment:. of
variable quality for students to review, : :

4) - Revise the work on the basis of that feed back.
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:/-.‘ Write about Item Analysls

Ans : l‘,tem analysis determines the effectivenevee
of the different ltems included in the test. :

- Once the items have been written, reviewed carefully edltem G-

and tried out they are subjected to a procedure usually known as v
"item analysm .Jtem-analysis demonstrates how effectrvely a given ~:

test item functtons within the. total test. It is a. technique of /-

determining w’hether an item.was too easy or too difficult and fo *

what extent it' was able to dlscnmmate between hngh and lov @ "

achlevens
Two mduces of 1tem analysrs Drfhculty level and
dlscnmmqtory power ‘ e : ,
Item analysxs has two 1nd1ces namely i) dlfﬁculty leVel emd
ii) drscndunatory power (Also called 1tem vahdlty) |
thﬁculty level At SO .
Calcerlatmg the difhculty level

The dlfﬁculty level ofa test itern'is mdlcated by the percentage
of pupils ditio respond to the item correctly Hence difficulty level
of an 1tem can be computed by applymg the followmg formula

R
Dlgrulty level ' N 100

W’here R the number of puprls who get the 1tem ncmt
| N = the total number of puplls who have tried
the item. . :

In certain situations like when the respondents do.not
respond, the formulae given below hasto be applied.. -
. _
N-~NR T
R = total number of pupils who get the'item right -
N 'j—- the number of pupils who have tried the item -
NR = the number of pupils who have not'reSponded )
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ez

Discriminatory Power

Discriminatory power- the extent to which a test ltem
discriminates between pupils with high and low achievers. If an
item is to be more effective, more pupils from the upper group
will get an.item correct than the number of pupils in the lower
group. | | : ;
The formula used for computing dnscnmmatmg power is
given below : |

| RU - RL
Discriminating power = lT

8. Expiain the different characteristics of Test.
Test characteristics : Characteristics of a good Test.

1) - Validity : A test is considered as vahd when it
measures what it is supposed to measure.

2) Rehab:hty A test is consxdered rehable 1f it is taken
again by the same students under the same circumstances and
the score average is almost the constant takmg into consideration
that the time between'the testand the retest is of reasonable length

3) Scorabnhty Scorablhty means that each item in
the test has its own mark related to the dlstnbutmn of marks given
by

- 4) Simpllcity Slmphmty means that the test should be
wntten in a clear, correct and simple language

5) Objectivity : ‘Objectivity means that if the test is marked
by different people, the score will be the same,

9. How do you represent the test data in gravphical
form. | |

Ans: Grahphic representation

The data displayed in table may also be graphed in various
ways viz., the histogram, the frequency polygon etc,

Advantages : 1) It helps us in analysing numericaldata
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muelps us in comparing different frequency distributions to

each other. o |

The Histogram : It is a graph in which the frequencies
are represented by bars or columns. It appears as a series of bar
graphs placed one next to the other in a vertical array.

Y.
30 T

20 T

10 - —r

O 95 145 245 345 445 X

Properties : i) Frequencies are along the vertical axis and
the scores (Cl) are along the horizontal axis.

ii)One assumes that the scores are evenly dlstnbuted with
in the class interval, thus giving us rectangular bars.

3.The frequencies with in each interval histogram are
represented by a rectangle, the size of the interval being to the
base and the frequency of that interval the height.,

4. The area of each rectangle in a histogram corresponds
io the frequency with in a given interval, while the total area of
the histogram corresponds to the total frequency of the
distributions. : |

Advantages :+ It is simple and easily made. +All the five
advantages of the graphic representation as shown «¢ ‘)ove are
applicable here.

Disadvantages : 4 It cannot be smoothed. + It is dlfhcult
to superimpose inore than histogram on the same graph.

- F requency Pulygon : A polygon is a many angled close
figure. The frcquency polygon is a graphic rap representation of .
frequency distribution in whick the mid pomt of the C.I are
plotted against the frequencies.
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Properties : 1) Frequencies are along that vertica axis
and the score are along the horizontal axis 2) The total area of a
frequency. Polygon corres ponds to the total frequency.

Advantages : 1) It can be smoothed 2) It is simple and
easily made, -

Disadvantages : It is less precise than the histogram in
that it does not represent accurately, o
'10. What are the different types of measures of central
tendency. o | .
Ans : cohcep_t of measures of central tendency:
The most commonly used Mmeasures of central tendency are Mode,
Medianand MEAN.- . = - .
Mode : Mode may be used in the following type of

educational situations.. ) e R T L
| f_Whe{p"_g‘qgigﬁlg;._qu;,qégr'céxim!ate- of central tendency is
required. Whén 'dafé=i§cc;mpléf_e'iof the diﬁﬁibtition is skewed,
where most of the values are towards the extremes. '
Lixﬁii;a’ﬁphs : #Mode can obViodsly not be subjected to
further statistical analySJS;_ + I‘t";"ve'n'jairi's a's/ohly a rough estimate.
‘Median : Edﬁlcaﬁgnaﬂ '.sj'it_u'a'tibns‘.and use of median.
~ +When is cé)mplété'_distribltlfildh"is given. +When the point
dividing the distribution into two ‘equal parts is needed.
~ Limitations + Median is r‘;ét‘d‘gpgr’;dépt on all the
observations and ignores their numeric: values. It cannot be used
for ihferénﬁal_statistiéal analyses. = Iy & 4o
Mean : Educational situztions and use of mean :
+ Group performances are to be compared with accuracy and
 precision. 4 We wish to know the centre of gravity of a sample.
"l;iiﬁitatiohs : Mean of _z:"distr'ibutibn is highly‘mis_le_ading
especially when s()merlgf the observations are too large or too
-~ small as compared to the others, B | |
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11. Write about measures of variability. - T

'Ans : Range : Range is the simplest measure of dlsperslon 2

~ Itdenotes the difference betWeen the greatest and the least values
of the variable. '

- Quartile devlation Quartrles are those values of the B
variate which divide the total frequency into four equal parts. Q,

is the lower or first quarhle and Q3 is- Upper or third quantlle
2-9 |
2

Standard deviatlon The most trust worthy measure 15 }
standard devratlon ' "

‘Q_

12 Explam the percentile ranks in assessment

Ans’ :Percentile Rank : Very popuplarly used method of
‘ descnbmg test performance is percentlle rank ' '

Example Science: talent text. - |

" The child will getto know:. its real raw score and also wrll be.
able to know how much percent of students are below h1m

'Percentile Rank-indicates ‘a students relatlve posrtlon in a :
group in terms of the percentage of students scormg lower '

IOOR 50
Percentlle Rank = 100 = —N_ ,,

Example Pawan Kalyan Ranks lst m her class of 50'
students Her percentlle Rank s : =

- .100x 1- 50
100- 0
= 100- 53 100-'1 = 99

Pawan got 991h percenule rank in her class
13. Explain about Norn-Referenced Assessment .
Ans : Norm-referenced measurement is the traditional
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class-based assignment:of numerals to the attribute being .
measured.-It means that the measurement act relates to some
| norm, group or a typical performance. It is an attempt to interpret
the test results in terms of the performance of a certain group.
This group is a norms group because it'serves as a referent of
norm for making judgements. Test scores are neither interpreted
in terms of an individual (self referenced) or in terms of a standard
of performance or a pre-determined acceptable level of
achievement called the criterion behaviours (criterion -
referenced). The measurement is made In terms of a class or any
other norm group as the function is to relate individual
measurement to some norm group (Class). The purpose is to
produce response variance ‘i.e. to see the extent to which an
individual varies or differes from the performance of the group to

which he/she belongs or does not belong. " -

‘Almost all our classroom:tests, public examinations and
standardised tests are norm referenced as they are interpreted in
terms of ‘a particular-class and judgements are formed ‘with
reference to the class which:is considered as a type. Who is the
most intelligent boy in the class ? Who stood first ? Who got the
least marks ? [s he better.then 5% of the students in the class ?
These are the kinds of questions which involve norm-referenced.
judgements. Suchjudgements use the performance with Similar
information about the performance of others. That is why ;sél'_caction
decisions always depend on".'n_orm"- referenced judgrme'n_fs. A
major. - requirement of norm-referenced judgements is that
individuals-bei'ng measured and individuals forming the group or
norm, are alike. The conditions under which the referent (norm)
. was obtained and the conditions under which the’ original
information is obtained, is also assumed to be similar. Another
criterion is that the referent used in norm- referént (norm) was
obtained and the cbndilions under which the original information



and the condltlons under which the. Orlgmal lnfOrmatioH =
obtained, is also assumed to be similar. Another criterion is that

RRE R R I

the referent used in norm -referenced judgements should:: have .
the minimum error so as have reliable and accurate Judgements.
Unless the referent used is up-to-date or recent, the c"ompahso'h
of an individual's performance with the group (with an outdated
referent) is of no use and can be misleading as it would lead’ to
faulty mterpretatlons Thus norm - referenced measurement
presupposes an up-to-date, reliable referent (norm group) of lrke
. individuals obtained from like conditions. :

14. Write about Criterion - Referenced assessment

Ans : A criterion - reference meastrement has its origin in
the writing of objectlves by Mager who urged teachers to specrfy
a criterion of acceptable performance while statmg mstructronal
learning outcome and intended level of proﬁcrency of the learner

‘oradesired standard of performance Thus in contrast to a norm
- referenced measure we can refere an mdlvrdual performance to
a predetermined cnterlon whlch is well defmed This type-of
measuremnent is termed as criterion-referenced measurement. ‘it
determines an individual status with reference ta well. defined
criterion behavior. It is an attempt to interpret test results in terms
of clearly defined learmng outcomes “which’ serve ‘as
referents(criteria):Successof - criterion-reference: test- lies in the
delineation of all defined levels of achievement which are usually
specified in terms of behaviourally stated instructional objectrves
According to Glaser (1963) underlying the co“cept of
measurement of achievement lies the notion of the contmuum of |
knowledge acqursltlon ranging from no-proficiency to perfect
performancc. it is on the continuum of knowledge that an
individual's status regarding his/her achievement rs._to be
determined. Unlike a norm - referenced measurement, the criterion,
level of the minimum acceptable performance for each objective
's specified in advance, in criterion-referenced tests. .
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Use of criterion-referenced measurement at the elementary -
-stage where learning of basic skills and fundamental concepts js

essential, is a must to lay a proper foundation for learnirig at the

- secondary stage. It does away with the unfair comparison of an

individual with other children. The major difficulty is the
establishment of an achievement continuum in accordance with
“the complexity of the skills or the concepts involved. This nétion
also leads us to the concept of Minimum levels of learning(MLL)
and Mastery Learning. MLL for primary classes has already been

prepared by NCERT and Ministy. of Human Résource

Development, Government of india. The work in'the field for
secondary level is in progress.MLL can serve as criteria for
evaluating students at any particular stage. In fact, both norm-
referenced and _c;riterioh—rgferenced measurements have a place
in the teaching-learning process,. ' ' .

-15.  Explain Relative or Absolute S

" _Ans : In the case of norm-referenced test, we' interpret
someone's test performance according to the performance of
others: in the case of criterion” -. referenced test, we interpret
-someone's test performance’ in’ relationship to-clear description
- of what is being méasured; for examplé, a domain of skills,

knowledge, or attitudes: In avery real sense, then, interpretations _

criterion-referenced tests.. .~ . : .
P Eyjaluation;;,jn Teaching-Learning process =
A reasonable’ working, definition for a norm-referenced
,measure‘is: St mast e gt e SRR
. A norm referenced test is used to ascertain an individual's
status with repect to the performance of other individuals on that
test, . e o |
~ Although’ a norm-referenced test focuses on the relative
- status of an ‘examinee's test performances, a criterion-referenced

+ are-made re'lativelyvfqr'-«norm-refergnéed tests and absolutely for

-

test endeavours to tie down the nature of an examinee's test

performance more tightly o, if you prefer,absolutely,
. "Thus a simple working definition for a criterion-referenced

measure will be: .
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A criterion- referenced test refers an’examineels”
performances to that of a norm group, a criterion- referenced
' test refers an examinee's performance fo a defined set of cr:tenon
behaviours that is an assessment domam An assessment domain’ -
might be a specrflc type of readmg sklll such as the abrltty to infer:
the main idea of a readmg passage of, perhaps a partrcular -
mathematrcs skill suchasthe abtlrty to solvework problems based: -
.'on two or. more arlthmetlc operatrons An assessment domaln e ,
- might also be affectlve m nature such as ‘a student’s attrtude ..

towards learning. _ TSI \ 2

A criterion- referenced test can measure one or more

assessment domains. Most cnterlon referenced tests that educators .
encounter are based on assessment domains dealmg with skill or’
_knowledge Here:are some other examples of :the sorts of
assessment domams measured by cntenon-referenced tests.

“Typical Assessment: Domains.
- .+ The abrhty to spell a set of 250 hard-to-spell words %
SRR Knowledge of specified. events in Modern Indran Hlstory

5 8 ] ';-l- Skill in solving algebraic equatlons i Al
16. Write about Z:Scores s """ i) i
~ The simplest type of standard scores is Z score and all others
depend onthis. .U Fhe A,
'Z' score can be. expressed as’ the number of standard

%
'»"‘

dev1atlon umts a raw score in, above or below the mean BT
-It can'be calculated by usmg the fonnula R v
poad O

0 Tt LU Tl Pl (RLRA LT S0 TR RO FoA st b

: rZ-Score'-" LT e A S e
- 8D, T T e g e

Where SD Standard devlation ‘.-‘, e
- . X-.any raw SCOr@ s’ v, . -
. M- Amhmetlc mean of raw scores PR

17, . ,Explaln cumulntlve records . . ICREAS
| "Anu Cumulntlve records : Diaries of puprls and anec

dotal and cumulative records maintained by teachers form another !

category of evaluation tools. The cumulative records assist the

teacher to drscover the growth of student in sufﬁclent dlfferent

'y
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| c_llir'ections. Even a library 'record of a pupil can indiCate his reacﬁg
interest, :

18. What is an open house? How write about lts

organization '

Ans Open house : An open house (also known as open
day and at home day) is an event held at an institution where its
doors are open to the general public.to allow people to have a
look around it in order to gain mformatxon on it.

‘Open house theams:

Examples: 1. Back to school 2.Curriculum 1mplemantatlon

3. Who aml| 4. Preparatlon of Teachmg Leammg Material
“Organisation of open house : !
1.wide publicity for the open house programme
2. Decorating the assembly hall attactively

3.The programme timetable should be decided pnor to the
open house programme. : |
" 19. What is- ‘use of feed back for teachers self-
improvement and curriculum revision
Ans : Teachers self development

1.The teacher can improve his teaching techmque to select
the teac:hmg learning material i In accordance to content, .

. 2.Estimating the sirength and weakness of the students and
doing the need full. , . _,
3.We should acqu1re new knowledge from time to time.
Curnculum Revision :

. 1. Chainging the cogmtlve domam in accordance to needs
of the children " ‘ -

, 2. Knowing whether the affective domam w111 ‘help the
students in the learning process it not make necessary chamgs In
lt. Lo ! , ‘

: 3. Brmgmg out psychomotor domaln objectwes that are
useful for the bringing:out changes in. the CCE to achneve the
objectwes it Ak _ R L YL A
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"UNIT -5

ISSUES, CONCERNS AND .
TRENDS IN ASSESSMENT.
AND EVALUATION .

1. What are the existing practlces in the assessment?

Discuss in detail.

Ans : Class /' Unit tests / Penodic Tests When a
teacher wantis to-assess whether the- students have, Jearnt what
‘they have been taught in a lesson or a unit and what. difficulties
they still face, thls devxce is called penodlcal testing when
periodical tests are conducted after each topic / units,. we .can
know about the clear plcture of where the pup11 is and of how he

is progressing. . |
This knowledge of strength and weakness of pupll 1shelpful
in planning effective teachmg by teachers and in effective learning
by the pupil. I 1 B
The contmuous evaluatlon lS done by penodxcal testmg
. Performance on periodlcal tests : The performance
on periodical tests should be systematncally recorded. Individuals
performance on penodlcal testing should be given due credit
alongwith-annual test performance for final assessment. |
Half-yearly : Half yearly exammatxons will be conducted
after the end of second term that is in the month of [* .ember
(or) January every year. The cyllabus for these examinations the
syllabus will be that is completed upta December. The m# ~'ss scored
in these examinations will te taken into consideration for Internal
assessment. 3 '
Annual tesis : What has the child lcarned ? And what
ever he has learned, .= it right er wrong ? This can also be known
by conducting as annual test ane: the end of the session, This
result can be used for ranking, awarding division, promotion and
guidance. As the annual test js condurterd at the end ot the session,
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“the results of this test are not useful for effective planmng of class' oL

room teaching or for effective learning by pupnl |
Board examinations and Entrance. tests :

For the students whose seek admiss:on mto different . -

classes. The board will conduct exammatlons In some institutions
students will be admttted into different-classes through entrance
tests. In the case of residential schools stiudents will be admltted

class VI and VIII through entrance tests. The board éxaminations -
and entrance tests are used to set the students admltted into

different classes at secondary level. -
Management of Assessment and examinations :
Examinatlon management “Administering an

I

achlevement test is as 1mportant as planning or developmg arr . |

achievement test. Following are the important gundelmes

| ‘Time Schiedule : The unit of time schedule for testing:
should be reasonably enough to permit its completion. It should -

_include a realistic allowance for dtstnbutmg and collectmg papers
~and for giving mstructlons -

Preparation by Testers . The testers should 'prepaﬁe |

. themselves in advance especnally for the followmg aspects of the
testmg programme 3 . :
a) - The tester should follow the manual verbatlm
b) The tester should make the procedures and the tasks
 clear to the testee before admlmstermg thetest.” . 7

-

c) : The tester should go round the class and ensure that
the students have followed the 1nstructlons carefully and are not :

copymg
Preparation of Students for Testing Ornentat:on

talks on the usefulness of testmg may be yiven to the students so -

that they are motivated to take tests and are convmced that tests
are genuinely lmportant )
 Appropriate Envlronment (Phsmlcal Le Hall Room
etc.) for Testinig. The desirable environment for testing should
satisfy the followmg conditions :

1) . .Examinees are physically comfortable.

5
-___._.;._‘A; St e o s : ~ e
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2). Exammees are emotlohally relaxed ,_ _ -
3) Exammees are free from interruptlons and dlstrachons
4)  Adequate space is provnded to the -examinees so that_-
| they are. able to manipulate. their, test material convenlently

5) . Condmons of nghtmg and ventllatlon are adequate
fortestmg N T S T e

Recording of Test Results Results should be kept
systematlcally so that these are made: use of conveniently by the: -
appropriate agency. Ochurse results should be kept confidential:

Equipment.’ Provnde neoessary equipment.- -Ensure. that
examinees are seated in such a way as 1o prevent copying..

lnvigllators Prowde necessary 1nv1gnlators to superwse A

Question Bank v S Bier

Item-bank (Questnon—bank)

An Item./Questlon bank is almost llke a blood bank. In a
blood bank blood is collected, cla551f1ed and stored from different
healthy donors. The momenta blood-bankrecelves SOS message' '
from a needly patient, the blood of requlred specxﬁcatlon can be :
supplied by the blood- bank inno’ time. * ok .

On the same analogy, 1tem/quest10n - bank means a
- repository or collection~of - 1tems/ questions from ‘various
responsxble teachers. and learhers It-is an m-bullt feedback'
mechanism for 1mprov1ng 1tems/questnons  °

Characteristics of ltem/Questlon Bank’ _

1. For each subject there should be a separate item/
~ question bank. 3 5% :

2. The 1tem,/questnon-bank should contamalarge number |

of ntems/questldns '
3. Itmustbea dynamic bank in the sense that new 1temsf
questlons should be added periodically and outdated ‘items/
_questions or items/questions found to be defectlve should be
weeded out periodically, -
| Purpose of ltem/Queatlon Bank

1 For providing quallty ltems/queshons for testmg the
- learners.
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2. For quick evaluation of the learning outcomes.
Need of Item/Question-Bank
The needs of item/question - bank are as below :

1. - Before the test, the teachers are generally not gettmg
adequate time to prepare the items/ questions. Naturally, in the
absence of adequate time, they prepare them haphazardly.

2. The construction of test 1tems/questnons on the spot is
rather difficult. It is time-consuming.

‘3. Inany school; all the teachers thhout exception, are
not well-experienced, sincere, efficient and well-versed: in the
content matter. The constructlon of test 1tems/questlons requires
these abilities. :

Advantages of ltem/Questnon bank

1. If there is an item/question-bank, the material from: it
can be used by any teacher any by any school.

2. Assoon as the blueprmt is ready, .w1th1n a very short
period of time, selectlon of test 1tems/quest10ns from the bank in
accordance with the desngn of the blueprint, can be easily done.
And highly reliable and valid test paper gets ready

How Item/Questlon should be

1. While framing 1tems/quest10ns it has to be ensured
that they are unamblguous 51mple in language and brief as far
as possible.

2.Each of the ltem/questlon should evaluate some specnﬁc
content area (topic) or learning outcome.

3.Their difficulty level should be approprlate to the group
of 1earners being tested,

4.Each item/question should be accompamed with some
specific information

National achievement surveys : The Go\)ernment of
India through the National Council of Educational Research and
training (NCERT) has been conducting National achievement
surveys (NAS) for classes IlI, V and VII/VIII to provide information
about the learning achievement of students at regular intervals. -
Till date the NCERT has ‘completed three cycles of such surveys.
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- State achievement surveys : The state level
arh:evement survey has been taken place to esfi ma&é he standarf* ‘
prevaling in the state, The Government had admmlstered a’ test
to have a comprehensive idea over the préblem. The Governmert:
wanted to take necessary action on the basis of the survey reports.
The ultimate aim of the government is to 1mprove the standards
in Educational system in the state. * - -

2. ‘What is marklng and grading

Ans: Marking or scoring is the process of awardmg a

pumber (usually), ora symbol to represent the level of student
Jearning achievement. The mOst common method-is by adding
up the number of correct answers on a test, and a551gmng a
number that éorrelates. ' Higher numbers reflect better qu ahty work.
As a rule, markmg applies to students level of performance in
individual assessment tasks, not to overall achievement in a course.

Grading is the grouping of student academic work ‘into-
bands of achievement. ‘Grading usually occufs-at & larget level,
for example : -significant assessment tésks, “entire mbdules ‘or
courses and again is representéd by a syrbol. The most-common-
grading symbols are A; B, C, D etc and ‘HD; D C P (ngh
Distinction Dinstinction, Credxt Pass) etc. e

- Grades are commonly determined by addmg up the raw
data of marks or scores-and converting this to'a band “-of -
achievement. Both marks and grades are symbolic representations
that - summarise- the quahty of student work:and levet of
achxevement. For any assessment task students deserve to know’
what is expacted of them and how the declsions about the quality.
of their work will be made i.e. how their work will be marked and °
graded ‘As a student progresses with their study, they will.
themselves become progressively. better at ma}ung accurade:
judgements about the quality of their own work: 1 e

Gradiag versus Marking ; Grading (usually Memw‘ o
as ‘awarding’) Is a separate process' from that of snarking aniwiy
takes place after all (or nearly all} the marking is completed.'For A
level and. GCSE, marks are awarded using 2 detailed mianie
scheme and the marks are assigned to scripts independemly ott
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any consideration of grade -worthiness. The process of
categorising marks into grades takes place later and is conducted
by an awarding comm:ttee -
3. Write about non-detentlon policy ? ~

" Ans : Non detention policy, the students upto class VIl are
~ automatically promated to the next class without being held back
even if they do not get a passing grade.. The policy was
implemented as part of the continuous and comprehensnve
evaluation (CCE) under the RTE. Act in 2010 to ensure all-found
development of students. The concept of CCE imported from the
west, which emphasnses, on evaluating a child through the year
and not just based on performance in one or two term exams.

4. ‘, E.xplaln the terms objectivlty and subjectivnty

Objectlvlty Objectivity in a test makes for the
: ehmmatlon off the opxmon bias or judgment of the person who
scores it. . T

| ~In general ob]ectlve test 1terns are so worded that only one
" answer satisfies the requirements of the statement. The distinct
advantage of selechng highly objective items for use in educational
tests is that there can be httle or no dlsagreement on what is the
‘correct answer. " - -

Objectmty as wellas vahdlty and reahablhty, of a test maybe
,-expressed by the use of the correlation coefficient.

Subjectlvity Subjechve attltude of examiners mﬂuence

'the marks of mdmduals and leads to a great variability in markmg

- - Vernon points out "The same scnpt mtght receive a dtfferent mark
if read after Instead of before dinner. - e, g Ky

| Dr.R.K. Singh sayé,"our exammations are subjectlvely

weighed ‘and: subjectively scored and are not, therefore,

dependable indices of pupils athievements. The Harvard
- University Commission in England says "Where the panal of

readers is large, where thousands of books are being rated, where
. physical conditions of weuther and health are not always under

* control,. and where practically all judgements are subjective, It
would be indeed strange if discrepancies in ratings are not
- numerous, if mlstakes are not frequent and costly.
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5. What is the impact of entrance test and public

examination on teaching and learning process.

Ans : Public examination system can play a significant
vole in improving the quality of education when its purposes are
not only accreditation for the purpose of accountability selection
and promotion but also for enhancement of teaching and learning.
It has been argued that this can be achieved through the
combination of both formative and summative assessment. It is_
hoped that examination in this way would not become a burden .
and fearsome activity but a means to promote learning which is
one of the major objectives of schooling and would lead to
improved quality of educatlon If the pattern of conducting
examination were changed, surely it would have greater 1mpact
of quality of teaching and Jearning.

In India, Entrance examinations are chleﬂy confmed to
medicine, engineering and management. The stiff competition
has led to a situation where manystudents neglect their school
studies and focus solely on' 'entrance coaching' which is time
consuming and expensive. This has ledmany states to scrap the
entrance and base admissions on the school leavinig marks which,
unfortunately are none too rehable Frequent changes in the pattern
of examination are essential since sticking to a 'standard text' or
‘standard pattern’ alone will favour the coachmg industry and
rote learners.. < 5 '
6. Write the trends in assessment and evaluation

Ans: On line examination system. : Online
examination system is a multiple choice questions (MCQ) based
examination system that provides an easy to use environment for
both test conducters and students appearing for examination. The
main objective of OES is to provide all the features that an
exarnination systemn must have with the interfaces that does not
score its users. r

I'I‘axpnm'ny of OES : Users of OES are classified into
three categories. Administrators, Test conductors and students.
Administrators are responsible for management of system users,
subjects, tests, questions, resulls, system back up and recovery




etc, Test conductors are 1esponsil;le for preparing subjects, tests
and questions, students are the candldates appeanng for the
examination.

Computer based exams (Assessmenl) also known
as Electronic assessment. Now a days, computer based exam is
the most popular process for education sector. The traditional
examination procedure was costly, maximum effort very lengthy
process. That way the exam process has been replaced by
computer exam i ine present times.

iypes : Computer based . exams is used prnmanly to
measure cognitive abilities. : '

- Formative 'assessment : Formatlve assessment is used
to provide feed back during the learning: process. In online
assessment situations, objective questions are posea and feed
back is provided to the student either durmg or 1mmedlately after
the assessment. A BT . Pabeow

Summative. assessment Summative assessments
provide a quantitative grade and are often given at the end of a
unit or lesson to determihe that the leaming obje‘ctives-have been
PABE ™+« o v e e Bentt i e b e 7t e g g

Surveys : Onlme surveys may- be used by educators to
collect data and feed back on’student attitudes, perceptions or
other types of information that might help i improve the instruction.

Computers will play an mcreasmgly 1mportant role in the
educational assessment programmes; -0 i s '

- Computers will be used in. the development of tests by
helpmg in the process of a) Norming b) deriving types of scores

c) computering item anlaysis d) estimating rellablllty and validity
and e) In a large number of other tasks, .

They may be used in the process of scoring‘ and the reporting
of results. 4 They may allow the schools to easily analyse the
data in any way the feachers see fit.  Use of computer
administration will also facilitate tesl selection and the use of
sequential testing.

At
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